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Abstract / GRTT

Indian society is known for its vast diversity in terms of region, language, religion, caste, and
tribe. While this diversity enriches culture and knowledge, it also gives rise to inequalities and
marginalization of certain groups. This paper critically examines the dimensions of diversity,
inequality, and marginalization in Indian society and analyses their implications for education.
The study highlights constitutional provisions, policy measures like RTE 2009 and NEP 2020,
and suggests strategies for inclusive and equitable education.

HRAT THIST &7, HTGT, §H, ST T Feaaiiad B fafaear & e ufdg &1 g fafaerar sigi v 3N
TIEFIAT FHG BT T & el gEt HR FAHIAA HIR SUETIRT 1 RFUIT HF 3c077 F=edl &1 59
e GF H HRANT GHIST FH [ATIc, FTHIAA TT 3BT BT HHIAITAICHD HETI [T 1T
& o s3> fre av s aret gamal ar fa8vr faar arar & s9F gdenfas greaena frer ar
OB 371AfFZ77 (2009) FIT 73 FI4T et (2020) B HIHBT G HF Gabrer 316 137 & FIN TAHTG N
Foveir & fare yorfaar geirs i &
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1. Introduction / GE&ATdAT

India is one of the most diverse countries in the world, home to multiple religions, languages,
castes, tribes, and regional identities. This diversity contributes to the richness of Indian
culture, yet it also poses challenges in the form of social inequality, discrimination, and
marginalization. Education, being both a reflection and an instrument of social change, is
deeply impacted by these diversities and inequalities.

AR A o1 T RAfIUamuT S § SRl 3ad 9a1, HINIY, Sfadr, sidentaar AR e e
faara &1 o% Rafdudr aRdT dEpfa & T7fg @ AT §, T 3HS HROT FAST H ITFATAT,
HeTa R SULTTRTOT SIEl AT off scteet it &1 TA&T, S Harsl 1 guor 3R aReade &
TG &, 51 fAfauansif 3R A3 & T8 & gHTad el o

2. Objectives of the Study / 31€TT & 3e3T

2.1. To study the nature of diversity in Indian society.
HRAT FATST H TAFIYUAT & FawT T HCIIA HIEAT

2.2. To analyze different forms of inequalities in Indian society.
HRAT TSI F Faganer TR YR i 3rqaaTdn3it &1 vt =

2.3. To understand the process of marginalization of disadvantaged groups.
afeIeT WIHgH & SURTERIOT I UTehaT T THSAT|

2.4. To examine the implications of diversity, inequality, and marginalization on education.
fafaruar, 3raaATaTdT Td SUSTIEHOT & AT U THTAT &1 31T FAT

2.5. To evaluate constitutional and policy measures addressing these challenges.
51 gRfalt & FoYuesY g Hentaves Td AT st ot s |

2.6. To suggest strategies for inclusive and equitable education.

HATAM T FHATAATYOT RAET ¥ GATer YT T |
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3. Study the nature of diversity in Indian society. / HRT AT 3 fAfAYAr & Tawq Fr 3rea9
hcAT|

3.1 Regional Diversity / &= fafaerar

India is a land of geographical and regional diversities. From the snow-clad Himalayas in the
north to the coastal plains in the south, from the deserts of Rajasthan to the fertile Gangetic
plains, every region has its own unique identity. These geographical diversities have shaped
distinct lifestyles, occupations, food habits, dresses, and traditions. For example, agriculture
dominates in the Indo-Gangetic plain, fishing is a major occupation in coastal areas, while
pastoralism is common in desert regions. Regional festivals like Bihu (Assam), Pongal (Tamil
Nadu), Onam (Kerala), and Lohri (Punjab) highlight this richness.

IR Hionfore v e fafauan3it o1 ¢2r §1 3R & a6 A bl AT gddaTear & T &fayuT &
HIHAT Tt b, TTEATH & IPNEATA H olehy a1 Y IUSTS BT deh Ucdeh &1 & 3701 fafrg
UedTe & 3o Hlanfores fAafauansit 3 Shaa-de, caaar, @a-urd, a8 31 U3t &Y 3R &ar
&1 3ereXor & forw, 99T & A &1 A PV AT FaATT ¢, dET 83T H ASl UehsT UHH ¥,
STelfeh IAEATEA &1 3 u[urerd H1A &1 fag (3r8#H), il (AT HTg), 30T (el 3N oligs
(GSTTeT) oI eR 38 & fafayar &t vue & &

3.2 Linguistic Diversity / $T9T$ fafarerar

India is home to more than 19,500 languages and dialects as per the Census of India (2011).
The Constitution recognizes 22 scheduled languages under the Eighth Schedule. Hindi,
spoken by around 44% of the population, serves as a link language, while English plays a
significant role in administration, higher education, and technology. Each region has its own
mother tongue, which acts as a cultural marker. Linguistic diversity enriches literature, folk
traditions, and cultural practices but also poses challenges in terms of medium of instruction,
language policy, and communication across regions.

HRT # STAITOTAT 2011 P HJAR SITHIT 19,500 HTOTC T Aifordr avell STt &1 Gfaere Hr smadi
AT H 22 HATWIHT Pl AAAT UTT &1 EET ST 44% FATEIT gRT el AT & R 38 UG
HTYT ATAT ST &, STdich S UM, 3og fer 3R giaifardhr & FAecaqor e [
U &7 Pl AT ATTHTIT & ST ST AREPIdD Tedld ol Udidh &| Jwrs fafayar afeca, e
U3t 3R GiEpide afafafadt o Gag aardt €, g e & Freas, amwr-Afa iR [_fde

&Y31 & i Harg A AT o Scueet B B
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3.3 Religious Diversity / a1fdie fawar

India is a secular country where multiple religions coexist. Hinduism, Islam, Christianity,
Sikhism, Buddhism, and Jainism are the major religions, along with smaller faiths like
Zoroastrianism, Judaism, and tribal animistic traditions. Festivals like Diwali, Eid, Christmas,
Baisakhi, and Buddha Purnima reflect this pluralism. Religious diversity contributes to cultural
richness but also sometimes becomes a source of tension, demanding a spirit of tolerance and
secularism in education and society.

HRT Teh YATARUET &2 & STl 31 937 U T1Y Ted vl g, AR, $ar8, fw, dig 3l S
UG &, A1 & U, Tl 3R 3nfeare 3meAe of e ¥ drareh, S, fhaad, dard 3R ge
e SR ileR w0 anfdes agarar & udie &) arfete fafavar arepfas eife & $RoT €, g
HH-HHT IT T BT AT HROT & S &, TTad RAeT 3R AT # ARSI T YHATAIETAT &
HIGAT HTaRTH & STl &

3.4 Caste Diversity / STl (aof va i) Rfarwar

The caste system is one of the most defining features of Indian social structure. Though its
rigidity has weakened over time due to modernization, urbanization, and constitutional
safeguards, caste continues to play a role in marriage, politics, and social interaction.
Scheduled Castes (SCs), Scheduled Tribes (STs), and Other Backward Classes (OBCs) form
significant sections of society that have historically faced discrimination and exclusion. Caste-
based diversity has implications for education, as marginalized castes often face barriers in
access, equity, and quality of education.

AR HATTSD FAT Y Fad U fIRAVAST # § Teh ST <FeaedT &1 Ay 3y fehlenlor,
FIRIHIOT 3R FIUTfAS TIETUI & BROT SN HORAT H AT 37Ts &, T ot faare, T=anfa 3R
QAT G4l & S BT geara a1 §37 & AT ST (SCs), e Sisniaar (STs)
3R 3= USET a9 (OBCs) AT & FAecayul feeam & e taefe ¥u @ dguma 3k
IfRSRROT T FTHAT AT UST & | ST fafaaar v e W 7150 gara § i affa sufadt o
f?T&ﬂTaEﬁugu,Halddl3ﬂTd_;U|qd|ﬁaT¢JT3ﬁa~7rH|a+d|ch«-u USdT &

3.5 Tribal Diversity / STt fafaadr

India is home to more than 705 recognized tribes (Census 2011), constituting about 8.6% of
the total population. Tribes such as Bhils, Gonds, Santhals, Nagas, Mizos, and Todas exhibit
unique cultural practices, languages, and traditions. Tribal societies are usually close to nature
and depend on forests and agriculture. However, due to geographical isolation, poverty, and
lack of infrastructure, tribal communities often face exclusion from mainstream development.
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Education for tribal children is a major challenge due to language barriers, poverty, and cultural
differences.

HRT H 705 ¥ 31fAP AIAT U FANTAAT (JAIOTAT 2011) IS ST &, S Pol AAHEAT B
STITHIT 8.6% Tl e, 73, HUTA, aArem, A= 3R <1 R Faenfaar swer fafde apias
TROXT3, AT 3R Shad-Qferat & faw Sl St &1 ST AT 9idHead: Ui & fAede
e & 3R Siorer 7 Y i fA9R aea €1 foreg sitanfores wapidt, Tl 3iR 3raeiRara &1 el & ot
I AEIURT & Aeprd & U: dfad @ S1d &1 ST gt & fA8T Ar 311y, e 3R
TEp e MeAa3it & BROT Teh g8 At ¥

3.6. H&IT (Summary)

The diversity of Indian society is multidimensional and contributes to its cultural richness.
However, these diversities, when coupled with social hierarchies and economic inequalities,
create challenges of integration, equality, and inclusion in education.

HRAT Farrst &1 fafaerdr ag3mared & 3R sudr aieplides defg &1 3mur o &1 fhg o I
fafayard awfae gargspa AR e maadt & @y g S &, o Rem d uhrao,
FHATAAT 3R FATAAA T AT Scdeed Hll &

4. To analyze different forms of inequalities in Indian society. / HRANT AT A TATAT RATFT
ThR &Y FFATAATIHT BT FrHAOT HAT|

4.1 Economic Inequality / 313 3rgadr

Economic inequality in India is @ major social concern. Despite being one of the fastest-growing
economies, India struggles with unequal distribution of wealth and resources. According to the
Oxfam Report (2023), the top 1% of India’s population holds more than 40% of the total wealth,
while the bottom 50% shares only 3%. Rural-urban divide, unemployment, underemployment,
and agrarian distress worsen this inequality. Such disparities restrict access to quality
education, healthcare, and social mobility. Children from poor families often drop out of school
due to financial constraints, child labor, or lack of educational infrastructure.

AR 3 3D IFATAT Teh 719N AIHTTND FHEAT ¥ T AR Aot § Tl g8 Hdegaen §,
T oY uaT 3R FaruE! 1 faawor 3cafle 3raaAe &1 3firatha Rl (2023) & 3HFaAR, HRA Hr
MY 1% 3MErEr & T ol FUlT BT 40% @ 371AF T, STafh ATl 50% A9 & ard Hao 3% B
TTHTOT-E AT, RIS, 34T NSTITR 3R HI Fehe 3T ITHATAAT Dl 3R IR I &
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31T fAUHAT & HROT I[UTaaTquT AT HR FATELT Qan3it ceh T Ugd Ha Gl & arell | I
aRaRT & T2 3R 3Tk card, aret 4197 3R Af&Th IaTAAT Y HHT &b HRUT Thed OIS S B

4.2 Gender Inequality / ifep 3T

Gender inequality is another significant challenge in Indian society. Although the Constitution
guarantees equality, women continue to face discrimination in education, employment, and
decision-making. The female literacy rate (2011 Census) is 65.46%, compared to 82.14% for
males. Practices like dowry, female infanticide, and early marriage further reflect deep-rooted
patriarchy. In the field of education, girls from rural and marginalized communities face multiple
disadvantages due to poverty, cultural restrictions, and safety concerns.

HRCAT AT A A IrqATAA 3 Ueh a1 FAldT &1 WA gRT FATAT &bl 3TUBR T S &
aralg Afgey &7, AR 3R fAUTI-fAATT F HgHTa &1 ATHAT A &1 2011 B SAAITUAT &b
HTAR Aol HIEAT & 65.46% &, STaich JoW HIARCT &< 82.14% ¥l Geol, HOT &l 3R arel
farare S gt I TUqaaTcHe ara @ GrIfdll €1 AT & &7 & arefior g g 91 & sfear
TRYEY, AEpTcteh TTTardr 3T FI&T BRON & ek DH{SATSAT T HTHAT el & |

4.3 Social Inequality / HTATSI® JTHATAT

Social inequality in India is largely shaped by caste, religion, and community. Historically,
Dalits, tribals, and backward classes have suffered from untouchability, social exclusion, and
restricted access to resources. Despite legal safeguards, caste discrimination persists in
villages, affecting access to education, employment, and dignity. Religious minorities also face
discrimination, which sometimes translates into lower educational attainment and economic
opportunities.

HRA H FIATTSS HEATAAT T TIFT HEIT: A, U3 IR FHGT W 319 &1 Uderfls sa a
HTHAT AT ST & | BIeell YTaUTAT b dTas]G JTAHIOT 8131 A SITAITd AeHTa 31a ot Alspg &, it fe,
VTR AR FFATT T O1fd F arer a9 § | HeuaeD GHRT Bl Y AGHTT DT FTHAT AT TSl
T, o st A& suaieuar AR 3nfdew e difda & s €

4.4 Educational Inequality / Q& 31T

Educational inequality is both a cause and effect of economic and social disparities. Access to
quality education depends on socio-economic status, caste, gender, and location. Elite private
schools provide world-class facilities, while government schools in rural areas often suffer from
poor infrastructure, shortage of teachers, and low learning outcomes. Dropout rates are high
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among SCs, STs, minorities, and girls. Despite initiatives like RTE 2009 and Mid-Day Meal
Scheme, gaps remain in terms of equity, inclusion, and quality.

AfeTeh AT 3TTIh IR WA TAWHAATIHT @1 prRoT o & 3R gRoTer #fY| Iqorerargot fvet
o Ugd efh & FreTioies-3Tdes [&ufa, S, foim 3R wure @ Ao aclt &1 STl sl T
YFAP GRAUTT ST I §, TEl TTHT 8131 b AIDNT TRl HTHTAT Y bl FRA&TepT & el
3R PASR ATaTh TRUTAT § SEId & IR SMid, I AT, Jeuaedd AR asihal
# siu3mse e 31fA® ¥ e &1 3R 3fAfETe (2009) 3R FCATTE WIS Tetar S ggdl &
dTTSfg HATAT 3R I[0Tarr 3 3780 8 3R 97 g3 ¢

4.5. §8T (Summary)

Inequality in Indian society manifests in multiple forms—economic, gender-based, social, and
educational. These inequalities restrict social mobility, perpetuate poverty, and hinder the goal
of inclusive education.

AT AT A 3TATTT [Affea Ui & ushe adY £33, e, aranfae 3k Afdw) 2
IHATAAY AT Afafierar & AT FIT &, TG B TARN J491ar € 3R Faamash e &
& B I HLT E

5. To understand the process of marginalization of disadvantaged groups. / afid Hefgl &
SQ&TTROT Y UFehT el HHSTAT|

5.1 Dalits / 3ggfAd Snfaar (gfer)

Dalits, historically known as “untouchables,” have been victims of social exclusion for centuries
under the caste system. Despite constitutional safeguards such as the abolition of
untouchability (Article 17) and reservation policies in education and employment, Dalits
continue to face discrimination in rural and urban settings. Marginalization manifests in limited
access to land, resources, and quality education. In schools, Dalit children are often subjected
to prejudice, bullying, and segregation, which affects their learning outcomes and self-esteem.

gfora, Nl MfaeIffies §U & “369T” el JdT U1, §fedl & Sfd cgaeen & 3idda areraid
afgspR & APR T &1 I iU o 3Hfesa 17 gRT 3EGRACAT Dl FATH Y e & 3R Rem a
AR 3 3TReTOT SR caeamy & &, R oft amefor v eredy &Ya 3 gfora Sigamma ot Trerar o & |
i, YT 3R IOTETgET RIeT deh AAT Uge geich SUETIRUT & YW HROT & faarerat
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gford a<dl @l HFER qAag, Heldmd 3R AGS ScUisd el Usdl &, fad 3T Afarn
SUATSIT 3R TcHATFATA Usfad &idr &

5.2 Tribals / 31T FTanfar

Tribal communities constitute about 8.6% of India’s population (Census 2011). They are
marginalized due to geographical isolation, poverty, and cultural differences. Many tribal
groups live in remote forest areas with minimal access to modern infrastructure. Displacement
due to mining, dams, and industrial projects has worsened their condition. In education,
language barriers and cultural mismatch between tribal traditions and mainstream curriculum
lead to high dropout rates. Schemes like Ashram schools and Eklavya Model Residential
Schools aim to address these issues, but challenges remain.

ST HHE AR & ol FTAGEIT Dl AITHIT 8.6% & (SIAIOTAT 2011)1 A &y Hianforen
Tehid, IR 3R AEp e TReAAT31T & HROT SUsTIpd ¥ TR Tl ST o€ I &7ai
# Wwd § STEl YD IadTTA BT HAE &1 TeAed, Oy AR 3H@ifaied aREASTnsit & HrRor
fareuTae 3T FEAT 3R HiS g1 &) T TART & &7F 3 {19 ey 3R HEIYURT & UroTshd &
HEpidieh AT & HROT Seehl IUITSE &I g A ¢l 33 faarery HR Teheled Aisd
e faarerg Sie AT #eeaR &, W gifaar 3ef o aei g8 &

5.3 Minorities / 3TcaTEIHh

Religious minorities such as Muslims, Christians, Sikhs, Buddhists, and Parsis form about 20%
of India’s population. Among these, Muslims (14.2%) are the largest minority group. The
Sachar Committee Report (2006) highlighted the socio-economic and educational
backwardness of Muslims, showing low literacy rates, poor representation in government jobs,
and limited access to quality education. Marginalization of minorities often results in social
alienation and lack of trust in public institutions.

AfteA, sa15, Rrw, dig 3R oA S e IcTaEad ARG 6T AT 20% IMETST &1 53
HATAAT (14.2%) HIH d37 HeUHEID FAGH &l FoaX FfAfT RAIE (2006) & AHAATAT hr
areAioe-31Td® 3R AfeTs Tosua o 3omR fhar a1, ST dF T1eRaT &, TWHRT AleRar
e gidfAfca AR Iorearet R d6 AT ga @ Tl FeTdEIH! BT SUETHRITT U
greATfotes 3rerama 3R Irdeifae FEATE W 4 6 wall &Y Siea ST &1

5.4 Women / #Afgad

Women, constituting nearly half of India’s population, are marginalized due to deep-rooted
patriarchy. Issues such as dowry, domestic violence, gender wage gap, and lack of political
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representation illustrate their marginalization. In rural areas, many girls drop out of school due
to child marriage, household responsibilities, and safety concerns. Although government
initiatives like “Beti Bachao, Beti Padhao” and reservations in Panchayati Raj have improved
participation, women still face barriers in higher education and leadership positions.

ARATT HRA T Frs7eT 3l STaaear & gfafafdca wcr € Y o T Rgadcas o &
HROT I SUETTPd Jec! &l Geol, BXe] fedT, dde AT IR TSeifdd gfafafdca & &t sadh
SUSTIRTOT T GRATAT & | ATHIOT 8131 A arer [T, aie] el 3R FR&T RO & s asfnar
frarer o1z &t &1 3¢ g3, IE gers i SR EXRY ATt iR garadr 3 raror & fRufa A
GYUR 3T ¥, offehed Sz 18T 3R Acfcar Uel IR AT 31er off ren3it o1 Frevel e § |

5.5 Persons with Disabilities (PWDs) / f&eaiaraiar

According to Census 2011, around 2.68 crore people in India are persons with disabilities.
They are marginalized due to stigma, lack of accessibility, and limited opportunities. Barriers
include absence of ramps, Braille materials, trained teachers, and inclusive classrooms. The
Rights of Persons with Disabilities Act (2016) emphasizes inclusive education, but
implementation gaps persist. Children with disabilities are often excluded from mainstream
education, limiting their chances of social and economic mobility.

STAITOTAT 2011 & HJHR HRA A I 2.68 RIS w91 AT €| WIHTTSD hefch, Tgd &l hall
3R AT FTERT & BROT T 3UGTHA & ST3TT F T &7 7A@, o et Hr Fwah, gfdfea
fRreTept Y et 3R FaTARM HeT3iT @1 31T AT &1 Feeaier 31fAwR AT (2016) FFTAM
fA&T W g &aT ¥, ifhed drATeaad 7 3797 o S HIHAT &1 o gt B U FEIGRT H
fRIST & a1 T@T STt &, TR 39k AiaAToIeh 3R 311 3cUT & 3raax Sfdd & 31d &

5.6. H&IT (Summary)

Marginalization in Indian society affects Dalits, tribals, minorities, women, and persons with
disabilities. Despite constitutional guarantees and policy interventions, these groups continue
to face exclusion and discrimination, which directly impacts their educational opportunities and
social mobility.

IR gaTeT d 3UeToT ol PR gford, 3nfeard, 3reudeas, Afeat 3R e &
gdarfae TRt 3R Afdera graaiut & arasyg 3 Tofg 319 Y afReHR 3R AgHTa T JTHAT TR
€, oaw s A& amaant ik arenfae afaiear gsnfaa adr &1
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6. To examine the implications of diversity, inequality, and marginalization on education. /
fafaruan, 3raaTeTar va 30&TTeRToT & TARTT U FeTdl T 31T AT |

Marginalization refers to the social process by which certain groups are systematically
excluded from meaningful participation in social, economic, political, and educational life. In
Indian society, marginalization has historically been rooted in caste, class, gender, tribe,
religion, and disability. These groups often face discrimination, deprivation, and lack of
opportunities, which hinder their development and full participation in society.

SUSThUT (Marginalization) 38 HTHTISI UThAT Bl dad &, A O HHE Pl FIEId F7 &
AT, HIFTEUT, Tofeifad 3N TALT & ATTURT Siaed § aTe WM ATl &1 ARAT HATS H T
SUsTeRoT STfd, adf, folar, Senfa, get 3R eamerdar & 3R W & F99 ¥ Al T &1 389
THTTIT THE FaR ASHTT, TIT 3R 31TERT BT el T ATHAT T & |

6.1. Dalits Eford

Dalits, formerly referred to as "untouchables," have been victims of deep-rooted caste-based
discrimination. Despite constitutional safeguards such as the abolition of untouchability (Article
17), they continue to experience exclusion, violence, and limited access to education,
employment, and social mobility. Reservation policies in education and employment have
provided some relief, but challenges remain in their implementation.

gford ofdl HHIT § SAT-3TUTRA HeaTe & RPR T &1 WA & e 17 & dod JEgIT &
Seafeldl fepa 1T, TR ot O FrATiaTes afetehry, fedm 3R AT @ USToTR A WA 3raert a1 |
el &1 TRIET 3R FApRat 3 3ReTor T @ Ho GUR 31 &, olfehed caragiRes YATaar 9= g3 €|

6.2. Tribal Communities ST HHEA

India’s tribal communities (Adivasis) constitute about 8.6% of the total population (Census
2011). They are marginalized due to geographical isolation, cultural differences, and lack of
political representation. Their land rights and access to resources are often violated in the
name of development projects, leading to displacement and loss of livelihood. Educationally,
tribal children suffer from high dropout rates, language barriers, and limited access to schools.

SIS (3fEard)) AT AR & ol FTAHEAT BT TITHIT 8.6% REAT & (SIAIT0TAT 2011) |
Ao 3rerme, HEpidd Feaadr 3R Teteliide ufafaitica & Hhall & HRUT I 3UTETd &1 faera
RIS & ATH W 3P HfR-31¥PR 1 I1d &, rad freumma 3R shfdearsie 6 gaeamnd
U= aidl &1 Afdep =P A, T g<at & 3T 31U-313¢ &, {7 37 3R Rarerat fir par

a2y gAfaaT 8
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6.3. Minorities 3cUa&Ih

Religious minorities, such as Muslims, Christians, Sikhs, Buddhists, and Parsis, often
experience socio-economic disadvantages. The Sachar Committee Report (2006) highlighted
the poor educational and economic status of Muslims in India. Marginalization of minorities
leads to under-representation in decision-making processes and restricted access to higher
education and government services.

AftaA, sars, @, dig 3R oREr S arfdies sreudeaes o IR gEnfos-3nide ¥u & Uos uw
ST &1 “aoaR afdfa R (2006)” & FaeATE! $Hr Afare 3R 3w Rafa o Rides aamn
ICUHTIDT BT SUETHIVT SoAch fAoTa o= 1 ufehar & ufafafica 3R sTa e db uga ot
AT IR &

6.4. Women AT

Women in India face multiple layers of marginalization, intersecting with caste, class, and
religion. Gender inequality manifests in restricted access to education, health care,
employment, and political participation. Despite constitutional guarantees and legal reforms,
issues like child marriage, dowry, domestic violence, and wage discrimination continue to limit
women’s empowerment.

HRCT TS H AT Tg-FA{T SULTRT &I FIHAT el &, Toradt STfa, aat 3R et & e
ST Tec &1 e sraraar e, T, Asmr 3R Tsfas drefiery 3 Tuw s & ®
arel faarg, geot, el [T 3R dda figHra St FAEATT Al & FRThaor 7 T £

6.5. Persons with Disabilities (PwDs) f&eamrsrer

Disabled individuals constitute another marginalized group that struggles with physical, social,
and institutional barriers. Lack of accessibility in schools, workplaces, and public spaces
prevents their inclusion in mainstream society. Although the Rights of Persons with Disabilities
Act (2016) emphasizes inclusive education and equal opportunities, practical implementation is
limited.

T cafk off v s0Taa ot €, S i, arenfore 3R TEamTa raRidt @ sEid &1 ATy,
FREIEE! 3R FESAE T W UG A Foll seAh FHEAA B Aahedl T R RER
fafaTe 2016”7 & gaATM e 3R FAE 3 W ga & &, fha Sl TaX W saa@
FraeaTd TfAT B

AlJFR25041208 Volume 6, Issue 4 (July-August 2025) 11


http://www.aijfr.com/

Advanced International Journal for Research (AIJFR)

E-ISSN: 3048-7641 e Website: www.aijffr.com e Email: editor@aijfr.com

“In summary”, marginalization in Indian society is multi-dimensional, affecting millions of people
and intersecting with other forms of inequality. It requires comprehensive educational, social,
and policy-level interventions to ensure inclusion, equity, and justice.

“HET I, WRCAT FHTST H SULTAT TEIATHT ¥, Sl o1l ANt Y GHTTAT YTl &1 58 g el
forT 116, FaaTer 3R A TR O o g4t &l 3TaeTehdT ¢

7. To evaluate constitutional and policy measures addressing these challenges. / <1 g?-ﬁﬁ?fr o
fAuea g Hdurfaew v Qe surt @1 Fedienet el

Marginalization refers to the social process by which certain groups are systematically
excluded from meaningful participation in social, economic, political, and cultural life. In Indian
society, marginalization is deeply rooted in historical, cultural, and structural inequalities.
Various communities, such as Dalits, Adivasis, minorities, women, and persons with
disabilities, face continuous disadvantages in terms of access to resources, rights, and
opportunities.

‘SUSTTHIOT (Marginalization)’ ag GTATISIh URhAT & fordeh 3ddld & GHg! I TS, e,
ot 3R EEpId & JET Tars I 37T Y 6T STl &1 AR FATST # g HAEAT TS 8
faerfs, acpiae IR Taacas smaaanst d [Afta &1 gfoa, snfearh, seuaegs,
Afged 3R fecairea fadw ¥u & suféa aoif & 3ma €1

7.1. Dalits (&ferd)

Dalits, earlier referred to as “untouchables,” have historically been subjected to caste-based
discrimination and exclusion. Despite constitutional safeguards and affirmative action policies,
they still face barriers in education, employment, and social mobility. Caste prejudices continue
to hinder their full participation in mainstream society.

aferd, foIed Ugel "3FYRT" &hel ST AT, HigAT § SAicard A 3R afgsh 1 RABR & 2
Tdufas graurEt 3R 3ReTor Y & arasg s e, IR 3R FrenfSw afaderar 3 3w
T3 T TTHAT HLAT USdT &

7.2. Tribal Communities (3Tfeard HHeM)

Adivasis constitute one of the most marginalized sections of Indian society. They often live in
geographically isolated areas, leading to limited access to education, healthcare, and
employment opportunities. The displacement caused by industrialization, mining, and large
developmental projects has further aggravated their marginalization.
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HTCardT HRATT FHATST & Tl SUTATT auif 3 & Teh & | A 7R HlanTores T & g &7 # &d &,
S 16T, TaRey 3R AR & a8 WA & A1 & | Aeieor 3R @4 & dRoT f[aeamma
o SeTehT GHEATIT BT 3T FeT AT B

7.3. Religious Minorities (41f3e 3reudEg®)

Muslims, Christians, and other minority communities often face social and economic exclusion.
Reports suggest that Muslims, in particular, have lower literacy rates, limited job opportunities,
and inadequate representation in government institutions compared to other groups.

AR, $8T$ 3R 3T HeuHEad FIAGRT B Y AHATTIS Td Afd ST & ATHAT HIAT TSl
Tl TaQue eI HAG H HERAT & A, VN & HTE MAT IR TWhR FEA=t A
yfafafca =5 &

7.4. Women (Ffee0)

Patriarchal structures in Indian society have historically marginalized women by restricting their
mobility, denying equal opportunities, and perpetuating gender stereotypes. Although women’s
participation in education and workforce has increased, gender inequality and gender-based
violence still persist.

HRATT TaTST 1 Agaarcas T J AR B o TIHT dh 3UTT I@T | 3¢ A8, AR
3R FrATTSE Shad 3 SRR &7 37aER J&l [RAT| ETeArtep 31TeT 3T HNeRY a8 &, fpe ofY oiffe
AT 3R T sl galfaar o= g3 €

7.5. Persons with Disabilities (feeaiarsia)

Disabled individuals face dual marginalization - one from their physical or mental condition and
the other from social stigma. Despite the enactment of the Rights of Persons with Disabilities
Act, 2016, barriers to inclusive education, employment, and social integration remain
widespread.

TEeAMITSTeT Gledl SU&TT &1 HIHAT A & - Teh Al 30T AR AT AT AT o ROt 3 g@
HATHTTSAD dheidh & HRUT| “TEeaaTaTe ATUBR ATATATH, 2016’ A9 &l & ATag AT, ISR AR
AIHATTSTD HATARIET Y T H aTUTl el g5 & |

“Overall”, marginalization in India is not just about social exclusion but also about denial of
basic human rights. It has direct implications for education, as marginalized groups often lack
access to quality education, thereby perpetuating cycles of poverty and inequality.
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“THY T J”, SUETHIOT Fael ATATTD IRTHR 781 &, afed I8 AT AaafeRt & dfa
Y Y GRRaT off %1 sET T 3R R W usd ¥, i 3078 g9t P qurawTqet RieT
Ugd e el Telt, Forasy sRel 3R 3T 7 gesh e Yo

8. To suggest strategies for inclusive and equitable education. / ¥#AM Ta WT-IHTC[U‘r fRve %73’
STd U PIeT|

Education plays a central role in addressing inequalities, but marginalization creates barriers to
equal access, participation, and outcomes. The effects of regional, linguistic, religious, caste-
based, tribal, and gender-based diversity on education in India can be seen in multiple
dimensions.

fI&TT HATTIHT Pl GT P BT HIH HEcaqoT TS &, Afhed SULTRIOT (Marginalization) &
IRUT HATST & s galt el FAT ITTX 1% (el UraT| &, 9mwrs, anfdyep, sfaerd, siaena 3k
A fafaygar s et gomel ot 7S & g T &1

8.1.1. Regional Disparities &I 3FHATAITT

Different states and regions in India exhibit uneven educational development. Rural and
backward areas often lack quality schools, infrastructure, and trained teachers, resulting in a
lower literacy rate compared to urban centers.

AR & TR Tt 3R &3 3 RueT o1 faerd 3ren= &1 arefor 3R Uog &3 & gporadgu
Tararerar, eram 3R ufifaTa et &1 3r3ma &, frad ael Q1aTdr &3 Ay &T31 & Joledl # B B

8.1.2. Language Barriers #HTYT &Y &A1

India’s multilingual character poses challenges in providing equitable education. Students from
non-dominant linguistic backgrounds often struggle in schools where instruction is in another
language. The emphasis of the NEP 2020 on mother tongue instruction in early grades is an
attempt to bridge this gap.

HR T IganTieh T fI&T & &7F & YA Ut il &1 T STl Y AT HTEIH H1ar &
et Al &, 3¢ et F Hfsars @ ¥ =S Qe NfF 2020 F URTeh pemait F Argamar o Qe
W SR far &, arfeh Ig gHEar & & & |

8.1.3. Caste and Social Inequality STTfaere 3 AT
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Caste-based discrimination negatively impacts Dalit and backward-class students. Social
stigma, bullying, and lack of resources lead to high dropout rates. Reservation in education has
improved access, but socio-cultural barriers still persist.

gford 3R s a9 & o=t o snfaera Aesma 3R genfoie wold P AT T Usar &l
SHY AR [auTerd B & Ufdeld (Dropout Rate) 31fe IgaT &1 fA8T # 31ReT0T § 3a¥R ¢ &,
oifehet Ao aTaTd 319 8 HiS[g ¥

8.1.4. Tribal Education 31rfearaT frar

Tribal students face geographic isolation, poor access to schools, and cultural disconnection
from the mainstream curriculum. Their dropout rates are among the highest in India. Special
residential schools like ‘Eklavya Model Residential Schools’ are initiatives to address this gap.

UISIshA 8 HAGAT BT HTHAT BIAT USAT & | ‘Teholed Alsel AT fAamerr ST AISiard Seardhy
fRY&TT Y Mcafed et @1 gard el

8.1.5. Religious Minorities UTfé® 3eudea®

Muslim students, in particular, face low representation in higher education. Lack of modernized
educational infrastructure in minority-dominated areas contributes to the educational gap.
Recommendations from the Sachar Committee highlight the urgent need for policy
intervention.

HeUHEaD TN, faAua HfEa ot f s AT & HNeRY 9gd HA &1 HeTaEIS Jgd
831 A A&t FEUEAT Y Bl 37 FHEAT A 3R FeTed &1 Fow’ @AY A 38 g A & U B
AT gera few A

8.1.6. Gender Inequality &ifoYe 3rgATAdT

Girls in rural and marginalized communities often face barriers such as early marriage, lack of
sanitation facilities in schools, and cultural restrictions. Schemes like ‘Beti Bachao, Beti
Padhao’ and reservation for women in higher education aim to increase their participation.

grefior 3R e aof fir asfrat o RNew & st & grgar HET usdar &, JQ - g s,
farerat & tarerm & e 3R FEnfaw ufdday| 9E TE@ra, 9 e S A 39
3THATAAT P A P DI TATH BT &
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8.1.7. Persons with Disabilities fecaiarster hr fvem

Inclusive education remains a challenge due to inadequate infrastructure, lack of trained
teachers, and social stigma. Despite progressive policies, disabled students often remain
excluded from mainstream education.

ALl fRyet 318t off gANqET §1 fadw g, uffaia famnt AR Fered suault df waT & HROT
fecamer s 3R e 8 afad T I &
Thus, marginalization in society translates directly into marginalization in education. Without

addressing these issues, the goals of equality, inclusivity, and quality education remain
unattainable.

$H UhR, HATS H SUET AT WX T UHTE STeldl & | ST ofeh ST STUT3HT &l G el ehaT ST, dd
e FATAT, FATATAAT 3R I[OTaAToT FAST & T4 G Tl & Fohal |

8.2. Government Policies and Educational Initiatives / TR faar 31 e uga

The Government of India has introduced various policies and programs to address educational
disparities caused by regional, linguistic, caste, tribal, religious, gender, and disability-based
marginalization. These initiatives aim to ensure inclusivity, equality, and quality education for
all.

ARG AR F RAffea Afaar 3R Frdea & e §, g sea ey, awE, sfaen,
SIS, T, offfteh 2T fgeaiarsier 3muria AfaTer FHATAANT Y &I AT &1 FeT TUgell BT
1&g TASTT H “HATATAAT, GATAAT IR IOTaT AT AT &

8.2. 1. Constitutional Provisions Tdarfae wraare
i. “Article 21A”: Ensures free and compulsory education for children aged 6-14 years.
‘TG 21A”: 6-14 99 T & gl b ToIT fA:feeh 3N 3rfAary e

ii. “Article 30”: Provides minorities the right to establish and administer educational institutions.

‘TG 30’ ICTHETD! Bl W4T TEATT TAUT I AR Toa a1 3SR

iii. “Reservation Policies”: Ensure access for Scheduled Castes (SCs), Scheduled Tribes (STs),

(e

and Other Backward Classes (OBCs). ‘31R&TUT AIfd”: 3gqfad Sifd (SC), 3rgaiad Sfelat
(ST) 3R 317 a1 997 (OBC) & forw et 3 3raer afia s gl
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8.2.2. Right to Education Act (2009) fRr&T &1 31faeR 3fafagsr (2009)

i. Makes education a fundamental right. / 18T @t Hifere 3SR GIf¥a frar =)
ii. Mandates 25% reservation in private schools for economically weaker sections (EWS).
s faarerat 3 3nfde U & HaaR a9t (EWS) & fow 25% e 3Rfad|

8.2.3. National Education Policy 2020 &3 fi&T ifa 2020

i. Promotes “mother-tongue-based learning” at the foundational level. “‘ATJHTYT 3T fver
U del|

ii. Focus on “equity and inclusion” for SCs, STs, OBCs, minorities, and girls.

SC, ST, OBC, 37cud&ds 3iR drferepr3it & forw ‘=T 3R gaAafRar v &= |

iii. Encourages “multidisciplinary and flexible curriculum”. ‘@<llell Td qgfaude Uraashar &

AT

iv. Introduces “Gender-Inclusion Fund” and “Special Education Zones”.

AT THTAAT T F2AT “FAAW A& &35 Hr TATTAT|

8.2.4. Tribal and Minority Education Initiatives SieTaTTeli 3R 3rcadegs 6T U
i. “Eklavya Model Residential Schools (EMRS):” Provide quality education to tribal children.

‘Teholcd Alsel AT Aoy (EMRS):” feardt gt & aoraxmqur fRuaT|

ii. “Prime Minister’'s New 15-Point Programme for Minorities (2006):” Ensures equitable access
to education.

‘YA BT AT 15 FIAT HIIHA (2006):” UG EID! i AL F FATH 3G |
iii. “Maulana Azad National Fellowship:” Financial aid for minority students in higher education.

FAITAT 371G T SIEGRT: 3Td AT 7 HeTHEID BT B ATk HEAAT|
8.2.5. Schemes for Girls’ Education aferent3it & fRraTr & roreamd

i. “Beti Bachao, Beti Padhao:” Promotes girls’ education and empowerment.
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SE T3, AT UGN’ arforer3it hr fRrew 3R garfhaor|

ii. “Kasturba Gandhi Balika Vidyalaya (KGBV):” Residential schools for girls from
disadvantaged groups.

‘PR Y arferent faarery (KGBV):’ dfard g9t &t anferarait & ferw e faarer|
iii. “National Scheme of Incentives to Girls for Secondary Education.”

ATfeIehT3AT Y ATATHD TALT & UcdTs rater |

8.2.6. Inclusive Education for Disabled Children f&ear sreat e Tamaef fRyam

i. “Samagra Shiksha Abhiyan:” Promotes inclusive education for children with special needs.

‘AT T AT AW 3TaITRaT3iT arel g3l & Torw FaETaRf 18|

ii. “Accessible India Campaign (Sugamya Bharat).” Ensures barrier-free infrastructure in
schools.

GIFT AR AR Faarerdl # aruRfed erar Sueey |

8.2.7. Other Key Initiatives 37 YHH Tgel
i. “Mid-Day Meal Scheme:” Improves attendance and nutritional levels.

HEATE HISTd JISTAT, et dr sufeafa 3R givor &1 # gur|

ii. “Scholarships and Fellowship Programs:” Target marginalized groups to encourage higher
education.

‘BT T Sl T hrisha:’ dfed adlf @t Soa RA&T e Weare |
iii. “Digital India Initiative:”Focus on bridging the digital divide among rural and urban students.

e s2ar uga:’ AT 3R At o1 & da o @S @ w1 |

These policies and initiatives demonstrate the government’s commitment to achieving
“Education for All”, while addressing historical and structural inequalities.

3T ANadl 3R T3 & I8 TAE & fob R “qt & forw fA& (Education for All) & 18T &l

T8 R & FReR TR ¥
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9. The impact of diversity, inequality and marginalisation on education 8T WX fafaerar,
HHATAAT 3R FARAT W A BT g1

The diversity, inequality and marginalisation prevalent in Indian society have a profound impact
on the education system. Education is not only a medium of knowledge and skills but it is also
an important means of social change, equality and empowerment. Its major impacts are
presented below:

IR gaATeT & g RAfayarn, 3gaeTar 3R 3UeIrsor o1 fAT Yyumel UX IR UHTT USdT &l
fA&T 7 haer AT 3R P BT ATEIH § dfcd T grafaie aRadd, GHETAAT 3R FRAfhAIoT &1

AT FEcaquT 19 | A $HG UIE UHTT Tdd o
9.1. R ah ug%r Access to Education

i. Marginalized sections of the society such as Dalits, tribals, minorities and women still do not
have equal access to education.

HATST & AT W & dTel TI7 o gford, 3Meard!, euasdsd 3R Afeary mfr o 187 d&
WW@H@N@’HW@:%I

ii. Inequality in school facilities, teacher availability and infrastructure between rural and urban
areas affects the quality of education.

arefioT 3 AR & A Taarerdy glawurai, feTeh suerewrdr 3 IrUTETer # HATAAT fALT Hr
I[UTAT &l FHTTAT P B

iii. The Digital Divide has also limited access to education for marginalized communities.

fefSieer f3arss (Digital Divide) & $f marginalized HageTaT &1 RA&T cTeh Ugd &l HITHT P fer ¢

9.2. HATAAT 3R FATARIA (Equity and Inclusion)

i. Education is considered a 'means of equal opportunity', but discrimination based on caste,
gender and economic status still exists. T Pl T ‘THATA 3TTI PT U’ HATAT SATAT &, ATehed

sifa, forer 31k 3nfde Rufa & 3maR WX 319 ot sgenma AlsE #

ii. The aim of Inclusive Education is to teach all children in an equal environment, so that they
can imbibe social justice and democratic values.
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ALl AT 1 32T g T P YA ATIROT FH Ul &, difeh I iAol a1 3iR

Thd1Teh Hedl Pl HTcHATT DY Hb |

iii. Disabled students require special teaching methods, materials and resources.
T orEl & forw Ay frator ugfa, arash 3 A=t 6 raegendr gdr B
9.3. UTeIaAT YR (Curriculum Reforms)

i. Keeping in mind the diversity of Indian society, the curriculum should be made multicultural
and inclusive.

HRAT FATST &1 fafarerar o Carel F T@d §U ured= Bt ggareepice (Multicultural) iR Famaef
AT ST AR |

ii. Content should be prepared free from caste, religious and gender biases.

Stfdard, anfden 3R AN qatat & b Al ¥R & Sl @]

iii. It is also important to give importance to local languages and cultures in education so that
diversity can be respected.

AT HIWT3TT 3R GEBTAIT b Y AT H Aeed ST M & dTieh fATAUAT el GFATA & Hb |

9.4. Educational Policies / &f&re hfaxar
i. The Constitution has given the right to education to all citizens (Article 21A, RTE Act 2009).
afaare & G areTient o1 18T & RIFR &3 § (37T 21A, RTE Act 2009) |

ii. The aim of ‘New Education Policy 2020 (NEP 2020)’ is to ensure quality and inclusive
education.

s 8T A 2020 (NEP 2020) &1 4 J[oraarygur 3R Famal fram glafig s gl

iii. Reservation and special schemes in education (such as mid-day meal scheme,
scholarships, e-learning) attempt to bring the socially backward classes into the mainstream.

I 3 3mRetor 3R QW ST (SR FLATE IS ST, SEGR, $-dfed) AATToe §U &
os qoit & FEIIRT 3 1= & gITH AT &

9.5. Role of Teacher / fRY&Teh & s1farent
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i. Teachers are not only imparters of knowledge but also carriers of social change.

fR18Teh hael AT 1 dTel ATl dfed TATIID TRAd & died i 8l &l

ii. They have the responsibility to develop social equality, tolerance, sensitivity and respect for
diversity among the students.

3ot Ol # FHATTSD FATAT, ST, HeARMelar 3T fafaerar & ufd deare faniad oia &
TSFarery e e 1

iii. Teacher training institutes should develop inclusive and sensitive teaching methods from
this perspective.

freter ufdretor A=t @ 570 ¥PT & TN IR FaeAM RueTor ugfaar e wer
Byl

10. Constitutional and policy measures for the improvement of education / f&TT & gur %Tg’
HafAaew g e sur

The Indian Constitution and various educational policies have taken several steps to reduce
the diversity, inequality and exclusion prevalent in the society and to make education more
equal, inclusive and equitable.

R gfaara 3R Rffea e Hfaat 3 gara & cag R_RYan, 3gaear 3k sueTRToTr &
BPH P TAT FAET 1 377AF FaAT, FATARM 3R FAR—IGIT g9 & T FS FeH 3oTT &l

10.1. Constitutional Provisions / Ed€fales graere

i. ‘Article 14: Right of all citizens to equality before the law. ‘37eJzee 14’: FHT ATTREDT Bl Hiefe
b HHET HHATAT Dl HTABR|

ii. ‘Articles 15 and 17’: Prohibition of discrimination on grounds of caste, religion, sex, place of
birth and abolition of untouchability.

Hgeog 15 AR 17 fd, 9a, folvT, SeATa & YR W) HSHTT H AATET TAT FEGRIAAT P
S|

iii. ‘Article 21A’: Right to free and compulsory education for children between 6 and 14 years
(Right to Education Act 2009).
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HITSE 21A 6 H 14 ¥ dF & geai & e IR 3fFad fem @ 3fR¥ER (Right to
Education Act 2009)|

iv. ‘Articles 29 and 30’: Right of minorities to maintain and administer their language, culture
and educational institutions.

‘HFeog 29 3R 30 IeTHETH! P A HWT, FEpid 3R A&T0F FEATAT Bl g7 @ HR
T T AR

v. ‘Article 46’: Promote the educational and economic interests of the Scheduled Castes, the
Scheduled Tribes and other weaker sections.

HeJeDe 46’ AT ST, TR Sieoiadt 3R 31 gl auif & Afere AR e feat
& ISTdT T |
10.2. Rratr SfIAT (Educational Policies)

i. “National Policy on Education 1968, 1986 and 1992 Amendments”: Emphasis on equality,
social justice and universal primary education. ‘g &1 Aifd 1968, 1986 3R 1992 FLMUA":

HHATAT, FIATAD =a13 3R AdsifAa grarfden fem w ao|
ii. “Sarva Shiksha Abhiyan (SSA), 2001”: To ensure universal primary education.

“Fa a7 31fFATT (SSA), 2001”: TS wrufHes fRam lafa & e

iii. “Rashtriya Madhyamik Shiksha Abhiyan (RMSA), 2009”: To increase access to secondary
education.

e FreAfHe et 31T (RMSA), 2009”: Freafde et a uga aer & ol

iv. “Samagra Shiksha Abhiyan (2018)”: Emphasis on inclusive and integrated education from
pre-school to class 12.

“FFI TA&T I (2018)”: W-Tper A SR 12T adeh TaAral 3iR Tdhiepe e X SR

v. “National Education Policy 2020”: Emphasis on holistic development, multilingual education,
digital education, skill education and inclusion.

TET AT AT 20207 G Taepre, agamdy e, e e, wierer e iR Famae w
al|

10.3. 3TR&T0T ANFAAT (Reservation Policies)
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i. Reservation in educational institutions and jobs for Scheduled Castes, Scheduled Tribes and
(OBC).

A3 Sfa, Siaranfa 3R 317 fUser 991 (OBC) & forw fua TeumEt 3R ARl # 3mafor|

ii. Special provisions for women and persons with disabilities.

A3t 3R feearer cafhar & forw off A graur= |
10.4. TaAW w1 3R AT (Special Programs and Schemes)

i. “Mid-Day Meal Scheme”: Increasing school attendance and enrolment by providing nutritious
food to children.

“FEATE WSl AT (Mid-Day Meal Scheme)”: a=ai &t Giffd 3MER g Tho 3ufedfa 3R

ATHTh d&TT|

ii. “Minority Scholarships”: For Muslim, Christian, Sikh, Buddhist and Parsi students.

“HeTHEAS SR A, $a1s, g, dig 3R o ot & o)

iii. “Kasturba Gandhi Balika Vidyalaya (KGBV)”: Residential school for girls from rural and
backward areas.

HEcRar T arforeT faarerd (KGBV)”: Imdor g fUss a13t i arsfnat & fore smard faarera |

iv. ‘Digital India and E-Pathshala’: To increase the reach of digital education.

foree sfEar 3k S-urserner: Bfoee fuan & ug= ge= o
10.5. FATALM TA&T & 3UTT (Measures for Inclusive Education)

i. feeameT a=ai & T ‘Integrated Education for Disabled Children (IEDC)’ scheme.

ii. Appointment of Special Training Centre & ‘Resource Teachers’.

iii. Translation of teaching material into local languages and Braille/Sign Language.

TRITUT AT T TATAT AT 3R Sel/HThTcdeh AT H 37arG |

11. Challenges and Gaps / gailfaar 3R M-3R

Although many constitutional provisions and educational policies have been implemented to
address the problems related to diversity, inequality and marginalization in Indian society,
many challenges still persist at the ground level.
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HRCAT HATS H TATAUT, IHATAAT 3R SULTRIOT H S[ST HATATHT o AT £ 3Hedeh HIUTTAh
SraeTer 3R QAfeTen AT oy By 978 &, T ot STafielt TR R g YAt aeit g8 ¢

11.1. Major Challenges / Y@ J=lfaar

i. social inequality / ETATIIE THATAAT

Caste, religion and gender based discrimination is still seen in both rural and urban areas.
Siifd, gat 3R fofer 3meanfRa Agemma 3ref off amefior 3R el a1t &1 & ¢@T AT B

Children from weaker sections are deprived of education.

HHASIR Galt & T FAST § afad I8 ST &

ii. Economic inequality / 371 fawetar

Children from poor families do not get access to quality education and resources.

Freier uR@R ¥ aeeit Y e &1 orae 31 FeaEt ae T A e o)

Digital Divide is further increasing the gap between rural and urban education.

f2fSicer Barse (Digital Divide) ImeoT @ 2rgdY AT 3 37} & 31X e T &

iii. Linguistic Diversity / #TarlY fafaear

The medium of education in a multilingual society remains a subject of controversy.
TEHTS FATST 3 TA6T &1 ATeg e fdare & faug a1 g3m ¢

Lack of education in the mother tongue causes many students to drop out of studies.
ATGHTT 3 AT H Fell T F3 ©TF UeS 15 & ¢

iv. Gender Inequality / Sif3ep 3raTAAT

The education of daughters is still affected by social evils, child marriage and domestic
workload.

* gfet dr et 319 o Tt FAfAT, T fare 3R R FRIAR F SRoT ganfad aid

v. Infrastructure Gaps / JfAITEr & & T
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Toilets, libraries, washrooms and digital equipment are not available in many laptops. * 3d®

faarerat 3 tarery, gEdererd, TeRITeTd AR Bf5es a1ue sudey a8 §
Lack of teachers and quality of training is also a major obstacle.

* TR1&Tent &Y AT 3R UTRALTOT & I[UTerT 3T Teh ST AT B
vi. Challenges for children with special needs / fa9¥ F&d arel srei & forw alfaar

Resources needed for inclusive education (Braille books, sign language specialists, ramps, ICT
tools) are not adequately available to students with disabilities.

* fecamer orEt B FATAM AT & 3MATS FHIU (el GEcleh, Hiehfceh HTWT faRiwer, {g, ICT
¢od) UATE ¥ 8 Uy 8 &

11.2. Research Gaps / M-37dT

i. The gap between policies and reality / ST 3R areafaewar F 3w

The Constitution and education policies talk about equality, but they are not fully implemented
at the ground level.

* g@faard 3R a1 NfAAT FATTdr Hr ard AT §, g STHA TR W SADT QU dhrileaded el
B urr |

ii. Limited studies on regional inequality / 83T 3FHATAAT W AT I

There have been few comparative studies on the state of education in rural and urban, North
and South India or tribal areas.

* JTANOT F AL, ZeR T GI&TOT HRA AT ST &3 3 fam & feafa © Jeares sreaaa aa
guil
iii. Lack of research on inclusive education /T#TALf A& v QMver & wadr

There is still not enough research on the educational challenges faced by disabled, minority
and transgender children.

* fereaian, Jreusea 3R grasist ael Y et Jadt getfaat o 3ref off aafa vy 61 gu
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iv. Quality of education versus mere access / fRI&TT &Y IOTeRAT TATH AT AN

Most schemes have focused on enrolment, but there is a lack of research on quality of
education and learning outcomes.

* 37fAHIN TSTATT ATHTDA TR bigd W &, W A& Hr Joraar 3R RO (learning outcomes)
TR QT T ot T

v. Limited studies on inequality in digital education / 3faieer 16T 3 3rgaaar ur HfAT 3Tz

There is not enough research available on online education and equal access to digital
resources.

* 3iieTerget TRI&T 3R fSToree TaTU=! de FHTT Ugd W uATa Igadre 378l suciey =8 ¢

12. Implications for Education / fr&1r & forw fafeare

The conditions of diversity, inequality and neglect in Indian society have a profound impact on
the education system. Education is not only a means of acquiring knowledge, but it is also a
means of strengthening social equality, democratic values and national unity. In this context,
the following implications related to education emerge -

HRAT AT A fafaerar, 3rganadr 3R suetreor fr FRAfIAT fRASTT caaesar W e AT Sreld
©| I8 hae AT P ATH R &, dfed T AHAIGID AT, dlhdiAd Jeal IR TET
ThdT Pl AT YA DT 1G9 ¢ & | 5 TG # 6T & 5 fAeafafaa Afeard g 3ma € -

12.1. Need for equal opportunity / GHT 3dHT I HTTARAT

It is essential to provide equal educational opportunities to all children irrespective of caste,
religion, language, gender or economic status.

* gaft Iy A Sfa, w9, HeT, foler 3r2rar 3nfde TUfa ¥ WY gHT &P 39T U il
IR &

The education system must adopt policies that give priority to the underprivileged and
marginalised sections.

* 11877 guTTelt &Y UEY AT 31uaret Tnfew S afa 3R ST W g arel aait &r urrfdear |
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12.2. Inclusive Education / IATaRM frar

Special arrangements will have to be made for disabled, Scheduled Caste, Scheduled Tribe,
minority and transgender children.

* feiar, Aggfad Sfd, IgHAd Setd, euaeds AR gasist aodi & fow Ay egeaear?
AT B9

Inclusive classrooms promote a spirit of equality and cooperation by bringing all groups of
society on a common platform.

* FATAM HET AT & FHT FHg! Dl Teh IS FHIT W AT GHATAAT 3R G197 T HIAT
AlcHTTRd AT &

12.3. Importance of mother tongue and multilingual education / ATJHTYT 3R EI§34T51T fRvetr &t
Fecd

In the education policy, mother tongue should be made the medium of teaching in primary
classes.

* 11811 A A ATTHTT o UrATHen RT3t 3 FAGTOT ATCIH JARIT SATAT AMMRT|

A multilingual approach can provide students with a balanced knowledge of regional, national
and global languages.

* AT TTRhIOT & ©TAl Y &1, AL 3N ATReh HTWI3HT T Fferd AT Al HeheT ¢

12.4. Role of the Teacher / f1&Teh & sjfHaT

* Teachers are not just providers of knowledge but agents of social change.

* {187k hael AT USTAT A8l dich ATHTSI URdde &b aTed &l

* They must adopt diversity-sensitive, value-based and inclusive teaching methods.

* 3o¢ fafdudr-gdeaehd, Heg-3muiia 3R gamaeh fRaor ugfaar e gief|

* Teacher training programmes should focus on diversity, equity and inclusion.

* fRre1eh ufreTor Sriehat & fafaerar, garaar ik garee w Ay g fear ser anfeu|
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12.5. Social and emotional learning / AEATTS® 31X HaeTcH® A8

* The education system must inculcate tolerance, brotherhood, democratic values and
awareness of human rights in students.

* 1811 gomel & orEr A FiRSuldT, HIEERT, NhdilFe Hed R AR & Ufd Sareehdr
I fia et gl

* Inclusion of life skills and value based education is essential.

* SitereT ehierel 3R HeT IMUTRA TRAGT BT AT 3TaTh &

12.6. Digital Equality / 3foiee @aTear
* The rural-urban gap in online education and ICT-based learning needs to be reduced.
* AieTerrsa 18T 3R ICT 3mearRa fevor & amefior 31k el 37aR et T gem|

* Governments and institutions need to ensure equal access to digital tools.

* TN 3R GEAT3 1 SToree ATt de e uga Giafid se goh |

12.7. Policy reforms and implementation / FHfaerd U 3R wriiead=r

* Policies should not remain only on paper but should be implemented effectively in real life.

* AT e PITST W @ AEATAD St H THTDT §T & AEL R |

* An increase in the education budget, especially for the education of disadvantaged groups, is
necessary.

* 1877 & ot A ig, fTAAuey afad Tagh & RIS &, 3TaTh &

12.8. @Y (Conclusion of this Section)

The diversity of Indian society is our strength, but when this diversity turns into inequality and
neglect, education is the most affected. Therefore, it is necessary to make education a tool of
social justice and equality rather than considering it only a means of literacy. If education is
made inclusive, equitable and based on equal opportunities, then it can ensure social harmony
and sustainable development in Indian society.

HRATT AT hr fafaerar gAY A &, Jfchad STa IEr fafarar 3rgaAear 3 30T & ago
ST & ar et ged 31fe gafada a1t §1 37 FAST &Y hae AT&RAT &l T J ATART 1A oTh
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=TT 3R GATAAT BT SYBIUT AT 3T | Tfe, TALT dr FATIRM, =FIgeTd 3R gHT 398’0
W ITUTR 12T ST, d1 I JRATT FATS A AT FIFRAAT N HAd [aepra ol At a
gehell &1

13. Conclusion and Suggestions / fasey 3t gsima

13.1. Conclusion / fAsy

The biggest feature of Indian society is its “diversity”. Differences in language, religion, caste,
region and gender make the society colorful and multifaceted. But when this diversity turns into
“‘inequality and neglect’, it creates obstacles in the path of social unity and educational equality.

TR TATST T a8 T37 TAAWAT T “fafaadar &1 &, a9, sfa, &7 3R foor & fFeaane
AT B TN 3R ag3mame gl €1 fohg F€r fafauar Sq “r@aAraar 3R suemor & gee
ST &, dl I8 ATATTSND TehdT 3R ATETR TATACT & AT H 4T ScUeed Pl &

Research and analysis shows that -/ Q1¢T 3iR f&wor & Tuw giar & o -

* Disadvantaged and marginalised groups have not yet received adequate equal opportunities
for education.

* g 3R AT W I8 aret HHET Bl FAST & FATA a6 370 I oA U & ¢l Fer urw §|
* Educational inequalities persist due to caste, class, gender and economic status.

* S, a9, foiom 3R 3 [Eufa & Rt Afeve rEaATTaT 9= g8 ¢

* There have been improvements in education policy, but challenges still exist at the
implementation level.

* fueTr A F GUR §U ¥, W hraieadel ¥ W 373 o gatfaar sl

* There is a need for special attention on inclusive education, multilingual teaching, teacher
training and digital equality.

* gaETRl few, ggah fretor, Rare givaor 3R BfFea Faar W fAdw e g &

TR

Hence, it can be concluded that education is not only a means of acquiring knowledge but it is
the “most powerful tool” to strengthen social justice, democratic values and national unity.
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Ia: Ig fAshy fAdhrar ST Tohar & o6 AT had ATl BT TTUT d @I TTHIIh AT,

AT Hedl AR IEA ThdT Dl HASTd B DT “HIH AfhATel SUHIOT B
13.2. AT / Suggestions

i. ‘Ensuring Equal Opportunities’- The government and institutions must ensure that every child,
irrespective of social background, receives the right to education without any form of
discrimination.

“HATH HTH GIATRT AT - LR R GEATAT ol Tg AT AT arfen foh & aa7 & =i &l
fRvar 1 31fRIR for femelt Sigamma & el

ii. “Inclusive Education” - Special support schemes should be implemented for children
belonging to Scheduled Castes, Scheduled Tribes, minorities, differently-abled groups, and
economically weaker sections.

“FHATIRM FAGT (Inclusive Education)” - 3gHfAd Sifd, Sdenfa, deudeds, g 3R 3nfds
T H HAGAR G911 & gedi & fov [y FErdr AT e ae aifey|

iii. “Mother-Tongue Based Multilingual Education” - Primary education should be provided in
the mother tongue, while higher education should adopt a multilingual approach so that
students can preserve their cultural identity while also becoming competent in global
competition.

“FTCHATIT IR TgaTdy A8 - orufdes e avqgener # AR s= fam ggardr fgeor w
3MUTR B dTfeh ST 3l AEpideh Ugdle TTC WA U AR gfaeusl & forw aeter 9= T |

iv. “Improvement in Teacher Training” - Teacher education programs must prioritize diversity,
equality, and human rights education as essential components of training.

“F18Teh TAETUT H U - A&t GfAeTorT st # fafaudr, AT 3R AFTRIGR RA&T H
U T fear S|

v. “Bridging the Digital Divide” - It is necessary to provide equal access to digital and
technological resources in both rural and urban areas.

“STSieer @ @Y rear - aimeior AR ey &t & dier depeiieht AR B Tt Hr uge o Fare
TATAT TIRTF T

vi. “Social and Value-Based Education” - Education should integrate life skills, human rights,
tolerance, democratic values, and constitutional duties.
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“FATSS AR Aeg am - e F Shad-slad, AFAROGR, TR, dadiHe Jed 3R
Tdurfees st o GaTfed fhar ST
vii. “Effective Policy Implementation” - The National Education Policy (2020) and other

educational schemes should be implemented at the grassroots level in a transparent and
accountable manner.

“Afaat @1 gardt frareaga” - a8 e Aifd (2020) 3R 37 Af&S T3 F ST TR W)
TReeft 3R Samce alich § draeadd foear S|

14. Final Remark / AT feoqofy

The diversity of Indian society is both its strength and its challenge. When education embraces
this diversity in its true sense, it not only disseminates knowledge but also strengthens social
harmony, equality, and national unity. Education is the only medium that can reduce
inequalities of caste, class, language, religion, gender, and region, while simultaneously
making every citizen aware of their rights and responsibilities.

HRAT FATST &7 fafaaar & saehr A ol & 3R Al Y| ST AT 58 fafaedr o ¥& &7 A
JTcHATT HLAT &, Al TE& o dhddl AT Bl JAR Il & died ATAToIh AT, TAAAT 3R T
TehdT ol AT T T & | FRAST & ag aFrega & S sufq, g, smur, a9, felor iR a1 3raaAaansi
DY B P bl & dAT UcAh ANRTRS 310 fABPRT 3R Faeal & ufad TP a1 e &

In the present time, the purpose of education cannot remain confined merely to employment;
rather, it must establish the values of justice, equality, tolerance, and humanity in society. If
education reaches the marginalized and disadvantaged communities and provides them with
equal opportunities, it will truly help India emerge as a democratic and egalitarian society.

T GHT H AT T 32T hael TR U e WTRT & T& TopdT, dfcd 38 AT & =19,
FHATAT, TSI 3 AT b Hedl T TATTAT AT 2aft| Ife e afad 3R elRdiw &
aTel HIACTAT b TgHehY 3ot HATT TR Y& &l &, ol TG HRA Bl aecdd # sllehciiae 3R

HHAATHGIh HHATS TATd H I BI9fT|

The National Education Policy (NEP) 2020 has taken significant steps in this direction, but its
effective implementation requires the collective participation of the government, educational
institutions, teachers, parents, and society as a whole. Education will be meaningful only when
it reaches every child and transforms them into self-reliant, aware, responsible, and sensitive
citizens.
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s e Afd 2020 & 58 & F Aecayu! Ued & &, fhg 8 TT I & fow TR, faTor
TEUT, feTeR, 31fHeTaen 3R Tag ToATeT H1 Aeffecd ARG faard &1 e Joft ardes geft ST
T% T T o Ugd 3R 38 AR, STT6eh, SeRERN qUT Fdeaeiiel AR qa1v|

Thus, it can be concluded that while diversity in Indian society should be regarded as a
“strength”, inequality must be seen as a “challenge”. Education must be designed in such a
way that future generations become not only knowledgeable but also value-oriented. Only such

education can strengthen Indian democracy and realize the constitutional ideals of "equality,
liberty, fraternity, and justice."

3d: fAChYd: el ST Haha & o IR Farar # fafagar &t e’ 3R 3FHATdT B gAY A
U TRI&T T TAT TIEY SAT BT i 377 dTell NG A F helel ATTdI dfeh Fegar 8 91T | I
TRY&TT WA ST et FHTeT ol 3R "HHATAT, TIAAAT, TYAT IR A" & FduTieden 3meeif &
AT BN |
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