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Abstract 

This study theorizes storytelling as a transformative pedagogical strategy in economics education, offering 

an alternative to traditional textbook-centred approaches. Economics, often perceived as abstract and 

disengaging, poses challenges for student motivation, comprehension, and long-term retention. 

Storytelling, rooted in human culture and cognition, provides a narrative framework that can simplify 

complex concepts, foster emotional connection, and create a more inclusive classroom environment. 

The paper undertakes a comparative theoretical analysis of textbook-based pedagogy and narrative-driven 

teaching across fundamental microeconomic concepts, including demand, diminishing marginal utility, 

production theory, and market structures. Drawing on interdisciplinary insights from educational theory, 

cognitive psychology, and narrative studies, it examines how carefully crafted “teacher’s scenes” illustrate 

economic principles in ways that enhance engagement and recall. Seven evaluative parameters—

Engagement, Understanding, Retention, Interest, Effectiveness, Relevance, and Critical Thinking 

(EURIERC)—are used as a framework for comparison. 

Findings suggest that while textbooks provide rigor, structure, and systematic coverage, storytelling 

demonstrates clear advantages in stimulating curiosity, promoting deeper understanding, and supporting 

long-term retention by integrating emotional resonance with intellectual learning. The theorization 

emphasizes that combining the two approaches could enrich economics education, balancing analytical 

precision with human-centred learning. 

This paper contributes by framing storytelling not merely as a teaching aid but as a holistic pedagogical 

innovation aligned with student well-being and happiness in learning. It lays the groundwork for future 

empirical studies on narrative pedagogy and calls for curriculum designers, educators, and policymakers 

to integrate narrative strategies into economics teaching for more meaningful and joyful learning 

experiences. 
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If textbooks are treated as a vehicle for education, the living word of the teacher has very little value. A 

teacher who teaches from textbooks does not impart originality to his pupils. He himself becomes a slave 

of textbooks and has no opportunity or occasion to be original. It therefore seems that the less textbooks 

there are, the better it is for the teacher and his pupils. 

– M. K. Gandhi (Harijan, September 9, 1939)1 

 

1. Introduction 

Economics education, a cornerstone of fostering analytical thinking and decision-making, often relies 

heavily on traditional methods such as textbooks and lectures. While these approaches have long been the 

norm, they frequently fail to engage students or facilitate deep understanding of complex concepts. This 

disconnect has led educators to seek innovative strategies to enhance the teaching-learning process. 

Among these, storytelling has emerged as a promising alternative. Rooted in human culture, narratives 

captivate attention, stimulate imagination, and make abstract ideas relatable. 

Where are the stories? Despite their potential, stories are conspicuously absent from mainstream 

economics education. Traditional teaching methods emphasize structured content and quantitative models, 

often at the expense of emotional and cognitive engagement. As noted by (Gubrium & Holstein, 2009), 

anecdotes and narratives used sporadically in teaching lack alignment with theoretical frameworks, 

limiting their effectiveness. (Clough, 2002) further underscores that while stories can engage learners, 

their true power lies in their ability to complement and reinforce theoretical underpinnings. This gap 

highlights the need for intentionally crafted narratives that bridge theory and practice in economics 

education. 

Will my stories work? This paper seeks to address whether storytelling can serve as a viable and effective 

alternative to textbook-based pedagogy in economics. By comparing the two approaches, it aims to 

theorize how narratives can enhance student engagement, comprehension, and retention. Drawing from 

existing literature and insights into cognitive and emotional learning, the study underscores the 

transformative potential of stories in simplifying complex economic principles and fostering holistic 

learning experiences. 

Through a systematic comparative analysis, this paper endeavours to answer two central questions: Where 

are the stories in economics education? And will stories, thoughtfully integrated into pedagogy, work to 

bridge the gaps left by traditional methods? By addressing these questions, the study not only advocates 

for a paradigm shift in teaching strategies but also sets the stage for empirical research to validate 

storytelling as a tool for enhanced economics education. 

 

2. Literature Review and Research Gap 

Storytelling has long been recognized in education as a way to make complex concepts accessible and 

memorable (Nunvarova, Prazak, & Poulova, 2023). Within economics, however, its potential remains 

underutilized. Bruner (1991) observed that while stories can enrich learning, they are often employed 

sporadically without theoretical alignment, reducing their effectiveness. Similarly, Gubrium and Holstein 

                                                 
1 Quoted at: Kumar, K. (1988). Origins of India's" textbook culture". Comparative Education Review, 32(4), 452-464. 
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(2009) argue that anecdotes frequently fail to integrate with core subject matter, sometimes confusing 

rather than clarifying concepts. 

Several factors explain this misalignment. Narratives may be too lengthy or intricate, distracting from 

essential theories (Gubrium & Holstein, 2009, ch.5 p.55; ch.16 p.201; ch.17 p.211). Time constraints also 

limit their classroom use, while poorly aligned stories risk obscuring economic principles rather than 

reinforcing them. Clough (2002) stresses that the true power of storytelling lies in deliberately crafted 

narratives that complement theoretical foundations, bridging abstract models with lived experience. 

When aligned carefully, narratives can deepen comprehension, stimulate imagination, and improve 

retention. Clough (2002, pp. 81–109) highlights how stories enhance engagement by connecting theory to 

practice, thereby making learning more relevant and accessible. Such integration ensures coherence, 

allowing students to perceive a direct link between narrative examples and academic content. 

Despite these insights, economics education continues to rely heavily on textbooks, leaving a gap in 

narrative-based pedagogy. Recognizing this, the present study introduces a set of stories explicitly tailored 

to core microeconomic concepts (Table: 1). These narratives aim to bridge theory and practice, offering a 

structured way to evaluate storytelling alongside textbooks. The comparative framework developed here 

responds to the research gap: a systematic theorization of storytelling as an intentional, rigorous, and 

happiness-oriented pedagogy in economics education. 

Table 1 The Five Narratives2 

 
 

3. Research Methodology and Design 

Textbooks and Narratives 

Textbooks have long been regarded as essential tools in education, providing structured content, 

explanations, and frameworks that serve as foundational resources for students and educators alike (Issitt, 

2004). They offer comprehensive coverage of subject matter, aiding in the understanding and retention of 

complex concepts (Kulm, Roseman, & Treistman, 1999). Moreover, textbooks often follow curriculum 

standards and guidelines, ensuring alignment with educational objectives and facilitating learning 

                                                 
2 The five stories featured in this study are based on the book JUICE: Flavours of Management by Mohit Jain (Notion Press, 

2014) 
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outcomes (Oates, 2014). Despite the rise of digital resources and alternative teaching methods, textbooks 

remain indispensable resources in formal education settings (Issitt, 2004). 

However, despite their invaluable role, traditional textbook approaches sometimes struggle to fully engage 

students and foster a profound comprehension of economic ideas. 

The rationale behind the statement "…traditional textbook approaches sometimes struggle to fully 

engage students …" stems from a growing body of research highlighting the limitations of 

traditional textbook-based education in fully meeting the needs of modern learners. Several factors 

contribute to this understanding, like, as mentioned by Mayer (2014), traditional textbooks often 

present information in a static format, limiting opportunities for active engagement and interaction. 

Research suggests that interactive learning environments promote deeper understanding and 

retention of complex concepts (Mayer, Using Multimedia for E-learning, 2017). Sweller, Van 

Merrienboer, and Paas (1998) mentioned that traditional textbooks may overwhelm students with 

excessive information, leading to cognitive overload and reduced comprehension. Cognitive load 

theory emphasizes the importance of presenting information in a manner that aligns with learners' 

cognitive capacities (Warsono, Sari, Kusuma Putri, & Haryana, 2024). Again, as mentioned by 

Lave and Wenger (1991), economic concepts presented in traditional textbooks may lack relevance 

to students' lives and experiences, diminishing their motivation and interest in learning. Situated 

learning theory emphasizes the importance of contextualizing learning within meaningful and 

authentic contexts (McLellan, 1996). Traditional textbook-based approaches often promote 

passive learning, where students passively consume information without actively engaging in 

critical thinking or problem-solving activities (Freeman, et al., 2014). Active learning approaches 

have been shown to enhance student engagement and comprehension (Dorestani, 2005). 

Traditional textbooks may not cater to the diverse learning styles and preferences of students, 

leading to disparities in comprehension and engagement. Differentiated instruction strategies aim 

to accommodate individual learning needs and preferences (Tomlinson & Allan, 2000). 

In light of these factors, educators and researchers have advocated for the integration of alternative 

pedagogical approaches, such as experiential learning, inquiry-based learning, and technology-

enhanced learning, to complement traditional textbook methods and address the diverse needs of 

learners in today's educational landscape. 

 

While textbooks offer thorough explanations and theoretical frameworks, they may fail to capture students' 

attention and interest, leading to disengagement and superficial understanding. Recognizing these 

limitations, the potential of narrative storytelling as a complementary tool in economic education has 

gained increasing acknowledgment in recent years. 

Through narrative, abstract economic concepts can be brought to life, fostering deeper comprehension and 

engagement among students. Indeed, the effectiveness of narratives versus textbooks in conveying 

economic concepts becomes the central inquiry driving our exploration in this paper. 

This investigation is undertaken to determine whether narratives truly outshine textbooks in fostering 

comprehension and engagement among students. 

Now the question arises: “Will these stories prove to be a powerful educational tool, capable of 

transcending the limitations of traditional textbooks?” 

In this paper, a journey is embarked upon to explore the intersection of textbook theory and narrative 

realms in the context of microeconomics. Drawing from a diverse array of textbooks commonly used in 
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economic education, the comparative analysis of economic concepts as presented in traditional textbooks 

and narrative storytelling is delved into. The textbooks used for comparison are given in Table 2 below. 

 

Table 2: Textbooks used for Comparison 

 
The process of selecting five books for comparison was guided by a systematic approach, initiated 

with the definition of the sampling frame, which encompassed textbooks commonly utilized in 

economic education at both the Class XII and undergraduate levels. In order to ensure inclusivity, 

a total of 23 textbooks authored by recognized experts and published within the past ten years were 

considered for inclusion in the sample (Lohr, 2021). From this pool, a random sampling technique 

was then applied to select textbooks from the sampling frame, ensuring each textbook had an equal 

chance of being included. 

For the Class XII level, textbooks such as "Introductory Microeconomics" by T. R. Jain and V. K. 

Ohri for CBSE and "A Textbook of Principles of Economics" by K. Lingaiah and T. Malathi for 

the state board were selected. These choices were made to represent the two primary educational 

boards in India, thereby ensuring a comprehensive understanding of the diverse perspectives and 

curriculum requirements at this level. 

Moving on to the undergraduate level, textbooks such as "Principles of Economics" by P. N. 

Chopra for economics course students and "Economics I" by Panchanan Das and Anindita 

Sengupta for commerce course students were included in the sample. These selections were made 

to capture the distinct disciplinary perspectives and academic contexts prevalent in undergraduate 

economics and commerce programs. 

Additionally, a textbook from the Institute of Chartered Accountants of India (ICAI) framework, 

such as "Principles of Economics" by Prem J. Bhutani, was chosen to represent the professional 
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studies domain. This selection was justified by the relevance of economic principles and concepts 

to professional practice in fields such as accounting and auditing. 

The sample size was determined to be five textbooks based on research objectives and resource 

constraints, guided by principles delineated in Lohr’s work (2021). Subsequently, upon the 

selection of textbooks, relevant information was acquired through meticulous reading and analysis. 

Subsequent data analysis was undertaken to compare the textbooks in terms of engagement, critical 

thinking, relevance, retention, and other pertinent parameters, thereby enriching our understanding 

of economic education literature. 

 

Through this comparative lens, the strengths and limitations of both approaches are aimed to be uncovered 

and how narrative storytelling can enhance the understanding and appreciation of microeconomic concepts 

is explored. 

By juxtaposing textbook theory with narrative interpretations, the diverse perspectives and pedagogical 

strategies employed in economic education are sought to be illuminated. 

The five narratives developed from our experience as a trainer/educator or teacher in teaching economics 

with higher secondary (XII) and UG students are twinned with the second main character on this journey. 

The second main character are the narratives. These narratives include: 

 

Table 3: Narrative Approaches to Different Micro-Economic Concepts 

 

In this comparative analysis, the third central character is constituted by a selection of diverse 

microeconomic concepts (Refer Table 3 given above). These concepts have been meticulously chosen to 

encompass fundamental aspects of economic theory and practice. Included among them are the definitions 
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of economics and essential economic terms, which serve as the foundational building blocks for 

understanding the subject. 

Additionally, the central problems of economics are explored, shedding light on the key challenges faced 

in resource allocation and decision-making within economic systems. Furthermore, the analysis delves 

into core principles such as the law of demand, which examines the inverse relationship between price and 

quantity demanded in a market. 

The law of diminishing marginal utility is also scrutinized, elucidating the concept that as consumption of 

a good or service increases, the additional satisfaction derived from each additional unit diminishes. 

Moreover, the examination extends to production theory, with a focus on production possibility curves 

and the law of variable proportion. These concepts elucidate the trade-offs and constraints inherent in 

production decisions, as well as the relationship between inputs and outputs in the production process. 

Finally, the analysis encompasses a study of perfect market structures, which serve as theoretical models 

for understanding how markets operate under idealized conditions of perfect competition. By exploring 

these microeconomic concepts in detail, the comparative analysis aims to provide valuable insights into 

their portrayal in both traditional textbooks and narrative storytelling approaches. 

The Pivotal Factors: Seven Parameters 

In the ongoing exploration of comparisons, a crucial character is introduced that underpins the evaluation 

process: the parameters upon which this comparison shall hinge. These pivotal factors or parameters 

(hereafter known as EURIERC) serve as the guiding criteria to assess and discern the merits of each 

perspective. Table 4 summarizes the rationale for selecting seven key comparison parameters. 

By considering these key parameters, we aim to conduct a comprehensive and insightful comparison that 

elucidates the strengths and weaknesses of each perspective, ultimately guiding readers towards a deeper 

understanding of the subject matter at hand. 
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Table 4: Selection Rationale for Key Comparison Parameters 

 
 

The Roadmap for Comparison 

The comparison process will follow a structured roadmap consisting of several sequential steps aimed at 

providing a comprehensive assessment of the materials under scrutiny. Initially, the analysis will focus on 

the concepts presented in various textbooks, examining each for its approach, clarity, and depth in 

explaining economic principles. Subsequently, attention will shift to the narrative excerpts, where the 

effectiveness of storytelling techniques in conveying economic concepts will be carefully evaluated. 

Following these analyses, comparisons will be drawn between the textbook and narrative excerpts based 

on seven key factors: Engagement, Understanding, Retention, Interest, Effectiveness, Relevance, and 

Critical Thinking (EURIERC). Each factor will be meticulously examined to determine the strengths and 

weaknesses of each perspective. Finally, a detailed analysis will synthesize insights gained from the 
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comparison process to formulate recommendations aimed at highlighting the most effective approaches 

for conveying economic concepts and enhancing learning outcomes. This structured roadmap will 

facilitate a comprehensive evaluation of both textbook and narrative perspectives, enabling informed 

decisions and recommendations for economic education. 

Table 5 showcases different sections from various textbooks which were utilized for the analysis of 

textbook excerpts. 

Table 5: Sections of Various Textbooks 

 

In conclusion, valuable insights are offered into the potential of narrative storytelling as a complementary 

tool in economic education to enhance comprehension and engagement among students. The strengths 

and limitations of both methods are aimed to be uncovered by juxtaposing traditional textbook approaches 

with narrative interpretations in this chapter. Through the comparative analysis of microeconomic 

concepts, including definitions, central problems, laws of demand and diminishing marginal utility, 

production theory, and perfect market structures, diverse perspectives and pedagogical strategies 

employed in economic education are sought to be illuminated. As this comparative journey is embarked 

upon, readers are invited to unravel the complexities of economic theory and narrative storytelling, 

envisioning new pathways for enriching economic education. 
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4. Comparison based on Seven Key Parameters 

Below is a concise overview of comparisons between traditional textbook approaches and narrative 

methods in conveying economic principles. Each comparison highlights key strengths and characteristics, 

shedding light on the effectiveness of both educational approaches. The Table 6 underscores the nuanced 

interplay between structured theoretical frameworks and engaging storytelling, offering insights into their 

respective impacts on understanding and retention of economic concepts. 

Table 6: Comparison of Textbook and Narrative Approaches in Conveying Economic Principles 

 
 

Table 7 is a comparative analysis of the provided economic analyses across seven key parameters. Each 

comparison, ranging from defining economics to exploring economic concepts, is evaluated based on its 

level of engagement, understanding, relevance, interest, effectiveness, retention, and critical thinking. The 

ratings, categorized as 'High,' 'Moderate,' or 'Low,' offer insights into the degree to which these parameters 

are addressed within each comparison, providing a comprehensive overview of their educational efficacy. 
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Table 7: Comparison of Analyses Based on Seven Parameters3 

 
In conducting the comparative analysis of the provided economic analyses across seven key 

parameters, the rationale stems from the need to evaluate the efficacy of different educational 

approaches objectively. Each comparison, spanning from the definition of economics to the 

exploration of economic concepts, was assessed based on its level of engagement, understanding, 

relevance, interest, effectiveness, retention, and critical thinking. The objective was to provide a 

comprehensive overview of how these parameters are addressed within each comparison, enabling 

a deeper understanding of their educational impact. This approach aligns with the scholarly 

discourse on educational evaluation methods (Black, Harrison, Lee, Marshall, & William, 2004) 

and the importance of assessing multiple dimensions of learning outcomes (Biggs, Tang, & 

Kennedy, 2022). By employing a structured comparative framework, insights into the strengths 

and weaknesses of different pedagogical methods can be gleaned, contributing to evidence-based 

educational practices (Hattie, The black box of tertiary assessment: An impending revolution, 

2009). The utilization of a systematic analysis approach also echoes the principles of educational 

assessment advocated in contemporary literature (Suskie, 2018). 

While the comparative analysis provides valuable insights into the efficacy of different educational 

approaches, it is important to acknowledge potential limitations. One limitation stems from the 

subjective interpretation of the data by the researcher (Creswell & Creswell, Research design: 

Qualitative, quantitative, and mixed mehods approach, 2017), which may introduce bias into the 

analysis. Additionally, the scope of the comparison is limited to the parameters selected for 

evaluation, potentially overlooking other factors that could influence educational efficacy (Patton, 

2015). These limitations suggest the need for caution when generalizing the findings and highlight 

the importance of considering alternative perspectives in future research endeavours (Yin, 2018). 

                                                 
3
 In this table: "High" indicates a significant presence or impact of the parameter in the comparisons. "Moderate" indicates a 

moderate presence or impact of the parameter. "Low" indicates a minimal presence or impact of the parameter. These ratings 

are based on the extent to which each comparison addresses or discusses the given parameters within the context of engagement, 

understanding, relevance, interest, effectiveness, retention, and critical thinking. 
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Table 8 summarizes the evaluation of textbook and narrative approaches in conveying economic 

principles, analyzing their effectiveness across seven key parameters. 

In conclusion, the comparisons between traditional textbook approaches and narrative methods in 

conveying economic principles reveal nuanced strengths and characteristics of each educational approach. 

While textbooks offer structured presentations and comprehensive analyses, narratives excel in fostering 

engagement, practical exploration, and relatability to real-world scenarios. The comparative analysis 

across seven key parameters underscores the effectiveness of both approaches in addressing engagement, 

understanding, relevance, interest, effectiveness, retention, and critical thinking. However, narratives tend 

to outperform textbooks in engagement, interest, effectiveness, retention, and critical thinking, as indicated 

by the ratings. Ultimately, the combined use of both textbook and narrative approaches may offer a well-

rounded educational strategy, leveraging the strengths of each to enhance the understanding and retention 

of economic concepts among learners. 

 

Table 8: Evaluation of Textbook and Narrative Approaches in Conveying Economic Principles 

 
 

5. Key Insights and Theories Arising from Comparative Analysis 

From the comparisons presented above, several key insights and theories can be theorized: 

The narrative perspective seems to excel in engaging readers through relatable scenarios and interactive 

dialogue, whereas the textbook content, while comprehensive, may come across as dry or abstract to some 

learners. This may be theorize as: ‘Engaging storytelling techniques have the potential to enhance 

understanding by making complex economic concepts more accessible and tangible.’ 

The narrative perspective appears to have an advantage in retention due to its use of memorable anecdotes 

and storytelling, which aids in long-term recall. Additionally, it captures readers' interest with compelling 

stories, fostering curiosity and enthusiasm for economic concepts. On the other hand, while the textbook 

content provides structured information conducive to retention through repeated study, it may lack the 
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narrative appeal to maintain sustained interest over time. The theorized statement could be: ‘The narrative 

perspective's utilization of memorable anecdotes and storytelling techniques helps in to enhance long-

term retention by fostering emotional resonance and curiosity among readers. Conversely, while textbook 

content offers structured information facilitating retention through repeated study, its potential drawback 

lies in the potential lack of narrative appeal, which may result in decreased sustained interest over time.’ 

The narrative perspective demonstrates effectiveness in fostering deep understanding and long-term 

retention through narrative immersion and emotional resonance. It also bridges theory with real-world 

application, demonstrating the practical implications of economic principles. In contrast, while the 

textbook content offers theoretical understanding of economic concepts, it may struggle to maintain 

engagement and relevance due to its focus on structured presentation. This may be theorized as: ‘The 

narrative perspective excel in fostering profound understanding and enduring retention by immersing 

readers in narratives rich with emotional resonance. Moreover, it effectively connects economic theory 

with real-world applications, enhancing the practical relevance of economic principles. Conversely, 

textbook content, while providing theoretical insights, may face challenges in sustaining engagement and 

relevance due to its structured presentation style.’ 

Both the textbook excerpt and narrative perspective encourage critical thinking, but the narrative 

perspective seems to focus more on promoting critical thinking and evaluation of economic concepts 

within the context of real-world scenarios. This suggests that narrative-driven exploration can foster 

independent inquiry and analysis, enhancing students' analytical thinking and problem-solving skills. Thus 

the theorized statement could be: ‘Although both the textbook excerpt and narrative perspective stimulate 

critical thinking, the narrative approach appears to prioritize fostering critical analysis within real-world 

contexts. This emphasis implies that narrative-driven exploration may cultivate students' autonomy in 

inquiry and analysis, thereby enhancing their problem-solving skills and analytical acumen.’ 

Overall, the comparisons highlight the potential benefits of integrating narrative storytelling techniques 

into traditional textbook content to enhance engagement, understanding, retention, and critical thinking in 

economic education. By incorporating diverse perspectives and pedagogical strategies, educators can 

create a more comprehensive and insightful learning experience for students, ultimately preparing them 

for decision-making in practical contexts. 

Finally the theory we theorize is: ‘Integrating narrative storytelling techniques into traditional economic 

education enhances engagement, fosters deeper understanding, promotes long-term retention, and 

cultivates critical thinking skills among students, thereby bridging the gap between theoretical knowledge 

and real-world application.’ 

 

6. Conclusion and Implications 

This study highlights the complementary strengths of textbook-based and narrative-driven teaching in 

economics. Textbooks provide structure, theoretical rigor, and systematic coverage, while narratives foster 

engagement, relatability, and deeper understanding through emotional connection. The comparative 

analysis shows that narratives outperform textbooks in engagement, retention, and critical thinking, while 

textbooks remain indispensable for analytical precision. 

The key implication is not replacement but integration: a hybrid approach that combines the rigor of 

textbooks with the accessibility of storytelling can enhance learning outcomes and student well-being. For 

educators, this means designing lesson plans that weave narratives into theoretical explanations. For 
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policymakers and curriculum developers, it suggests embedding narrative-driven pedagogy into formal 

syllabi to make economics more inclusive and engaging. For professionals and entrepreneurs, storytelling 

offers a tool to translate abstract principles into practical applications. 

By reframing storytelling as more than a teaching aid—positioning it as a holistic pedagogical strategy—

this paper contributes a new perspective to economics education. Ultimately, integrating narratives into 

teaching can not only strengthen comprehension and retention but also align with broader educational 

goals of fostering creativity, empathy, and happiness in learning. 

 

7. Further Studies 

This paper has theorized the value of integrating textbook-based and narrative-driven approaches in 

economics education, but empirical validation is essential. Future research should involve controlled 

classroom experiments comparing groups taught through textbooks, narratives, and hybrid methods, using 

metrics such as test scores, retention, and application skills. Longitudinal studies could further track the 

long-term impact on critical thinking and problem-solving. 

Practical applications may include pilot programs in schools and universities, educator feedback, and 

professional training contexts where narratives can support decision-making and strategic planning. 

Digital innovations such as e-learning platforms, simulations, and gamified modules could also merge 

storytelling with traditional content, with data analytics assessing learning outcomes. 

Beyond economics, cross-disciplinary studies could test the adaptability of narrative–textbook integration 

in fields such as psychology, business, and political science. Such research would refine the proposed 

framework and advance our understanding of how narratives enhance learning and well-being across 

diverse educational settings. 
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