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Abstract  

Teacher well-being is emerging as a central determinant of educational quality and institutional 

effectiveness. This study examines how transformational leadership influences teacher well-being, with 

resilience and job satisfaction operating as key mediating mechanisms. Drawing on Bass and Avolio’s 

Transformational Leadership Theory and Self-Determination Theory, this research posits that leaders who 

inspire, intellectually stimulate, and support teachers cultivate both emotional resilience and professional 

satisfaction, which in turn enhance overall well-being. 

A quantitative, cross-sectional design was adopted, surveying 412 teachers across public and private 

schools in India. Data were analyzed using Structural Equation Modeling (SEM) to test both direct and 

indirect pathways. Findings revealed that transformational leadership significantly predicts teacher well-

being, with both resilience and job satisfaction mediating this relationship—individually and sequentially. 

The results suggest that leadership behaviors that foster trust, autonomy, and psychological safety create 

a ripple effect, strengthening teachers’ capacity to adapt, thrive, and remain professionally satisfied. 

This study advances the understanding of teacher well-being by integrating leadership and psychological 

constructs within a unified model. Implications include developing leadership development programs that 

prioritize emotional resilience and intrinsic motivation among educators. 

 

Keywords: Transformational leadership, teacher well-being, resilience, job satisfaction, educational 

psychology, leadership in education. 

 

1. Introduction 

Education, at its core, is a profoundly human enterprise. It thrives not merely on curriculum design or 

policy reform but on the psychological, emotional, and moral vitality of teachers who animate the system. 

Yet, teaching has become one of the most emotionally taxing professions in the modern world. Rising 

workloads, performative accountability, lack of autonomy, and systemic rigidity have created an 

ecosystem where teachers are often overworked and under-supported. This erosion of teacher morale has 
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direct implications for student learning, institutional performance, and the moral purpose of education 

itself. 

no education system can outperform the well-being of its teachers. When teachers experience purpose, 

autonomy, and psychological balance, classrooms become spaces of growth and creativity. When they are 

exhausted or alienated, learning stagnates. The vitality of an educational institution thus rests not only on 

pedagogical competence but on the well-being architecture within which teachers operate (Sheokand, 

2023). 

Amidst this growing concern, transformational leadership has emerged as a compelling framework for 

reimagining school leadership. Originating in the work of Burns (1978) and later extended by Bass and 

Avolio (1994), transformational leadership emphasizes vision, inspiration, individualized consideration, 

and intellectual stimulation. Unlike transactional models that rely on compliance and external rewards, 

transformational leadership ignites intrinsic motivation. It invites followers to transcend self-interest in 

pursuit of shared educational purpose. Within schools, this leadership style has been linked to improved 

teacher engagement, creativity, and commitment (Leithwood & Jantzi, 2006). 

But leadership, while crucial, does not act in isolation. Its impact on teacher well-being often unfolds 

through psychological mediators—internal capacities and emotional experiences that determine how 

leadership behaviors are absorbed and translated into well-being outcomes. Two such mediators—

resilience and job satisfaction—stand out as particularly relevant in the teaching profession. 

Resilience represents a teacher’s ability to adapt positively to adversity, sustain motivation, and recover 

from stress (Gu & Day, 2013). Schools that cultivate resilience among teachers witness not only higher 

retention rates but also greater innovation and collective efficacy. Transformational leaders, through 

empathy, encouragement, and empowerment, are known to strengthen these adaptive capacities (Day & 

Gu, 2014). 

Job satisfaction, on the other hand, reflects the extent to which teachers experience fulfillment, 

recognition, and purpose in their professional roles. It is closely tied to Herzberg’s (1966) motivation-

hygiene theory, which distinguishes between intrinsic motivators such as achievement and recognition and 

extrinsic factors like pay or policy. Leaders who communicate trust, autonomy, and appreciation foster 

stronger intrinsic satisfaction, which, in turn, enhances overall well-being (Sheokand, 2017a; 2022). 

In India, where education systems are deeply hierarchical and administratively heavy, the emotional 

ecology of schools often suppresses teacher autonomy. Policies and reforms focus on outputs—

enrollments, assessment scores, digital infrastructure—while neglecting the inner infrastructure of teacher 

morale and emotional resilience. Prior studies (Sheokand, 2017b; 2017d; 2024) have demonstrated how 

leadership quality, policy design, and organizational climate directly influence job satisfaction and teacher 

retention. Yet, few have empirically tested a comprehensive psychological pathway connecting leadership 

behavior, resilience, job satisfaction, and well-being within this cultural context. 
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1.1 Research Gap and Rationale 

Although transformational leadership and teacher well-being have each been studied extensively, the 

mechanisms linking them remain under-theorized and under-examined. Specifically: 

 Existing research often isolates leadership or well-being but rarely integrates psychological 

mediators into a unified explanatory model. 

 Resilience and job satisfaction are usually examined as outcomes rather than process variables 

explaining how leadership translates into well-being. 

 Empirical research from India and other non-Western contexts remains limited, despite unique 

cultural dynamics influencing leadership perceptions and teacher experiences. 

Addressing these gaps, this study proposes that transformational leadership enhances teacher well-

being through the mediating roles of resilience and job satisfaction, individually and sequentially. The 

study draws from both Transformational Leadership Theory (Bass & Avolio, 1994) and Self-

Determination Theory (Deci & Ryan, 2000), combining organizational and psychological perspectives to 

explain how leadership shapes emotional and motivational states. 

 

1.2 Research Aim 

To examine the impact of transformational leadership on teacher well-being and to explore the mediating 

roles of resilience and job satisfaction in this relationship. 

 

1.3 Research Objectives 

1. To assess the relationship between transformational leadership and teacher well-being. 

2. To analyze the mediating effect of resilience on the relationship between transformational 

leadership and teacher well-being. 

3. To examine the mediating role of job satisfaction in the same relationship. 

4. To evaluate a serial mediation model linking transformational leadership, resilience, job 

satisfaction, and teacher well-being. 

 

1.4 Hypotheses 

H1: Transformational leadership positively predicts teacher well-being.  

H2: Transformational leadership positively predicts resilience.  

H3: Transformational leadership positively predicts job satisfaction.  

H4: Resilience mediates the relationship between transformational leadership and teacher well-being.  

H5: Job satisfaction mediates the relationship between transformational leadership and teacher well-being. 

H6: There is a serial mediation effect of resilience and job satisfaction in the relationship between 

transformational leadership and teacher well-being. 
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1.5 Structure of the Paper 

The next section reviews the theoretical foundations and empirical evidence supporting the proposed 

model. The methodology section explains the research design, instruments, and analytical approach. The 

results and discussion sections present the empirical findings and their theoretical implications, followed 

by recommendations for leadership practice and educational policy. 

 

2. Theoretical Framework and Review of Literature 

2.1 Transformational Leadership in Educational Settings 

Transformational leadership is widely recognized as a leadership paradigm that elevates followers’ 

motivation, psychological functioning, and professional commitment (Bass & Avolio, 1994). In school 

settings, this leadership style shapes not only administrative efficiency but also the emotional tone and 

relational culture of institutions (Leithwood & Jantzi, 2006). Leaders who articulate meaningful vision, 

empower teachers, and cultivate relational trust create climates conducive to psychological flourishing 

(Nguni et al., 2006). 

Studies across India reinforce this perspective. Multiple investigations have shown that leadership 

practices deeply influence teacher motivation, institutional trust, and job satisfaction (Sheokand, 2017a; 

Sheokand, 2017c). Additional research has highlighted how leadership failures or policy contradictions 

can undermine teacher morale and instructional confidence (Sheokand, 2017b). Later empirical 

examinations demonstrated that participative governance, administrative transparency, and supportive 

leadership strengthen teacher engagement and emotional stability (Sheokand, 2018; 2022; 2023). 

Recent contributions show that leadership also shapes teacher stress, occupational well-being, and 

organizational climate quality (Sheokand, 2024; 2025). Taken together, both global and Indian evidence 

affirm that transformational leadership is a psychological force that significantly influences teacher 

experiences and well-being. 

 

2.2 Teacher Well-Being: Emotional, Professional, and Psychological Dimensions 

Teacher well-being is a multidimensional construct involving emotional balance, psychological resilience, 

professional fulfillment, and perceived meaning in work (Seligman, 2011). International research links 

well-being to instructional quality, student outcomes, and organizational stability (Acton & Glasgow, 

2015; OECD, 2021). 

Within India, teacher well-being is shaped by systemic and institutional variables, including administrative 

workload, policy expectations, and school leadership quality. Early studies documented that institutional 

climate, recognition, and interpersonal respect substantially influence teacher well-being (Sheokand, 

2017a; 2017c). Research on policy contradictions found that conflicting administrative expectations create 

emotional strain and reduce teacher morale (Sheokand, 2017b). 

Later findings showed that well-being improves in environments where teachers receive stable 

administrative support, meaningful recognition, and opportunities for contribution to decision-making 
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(Sheokand, 2023). Recent work demonstrated that quotidian job stress significantly predicts occupational 

well-being, but leadership support and positive organizational climate can buffer these effects (Sheokand, 

2024; 2025a). 

This scholarship aligns with global findings showing that well-being is shaped not only by individual traits 

but by relational dynamics, leadership behavior, and institutional culture (Tschannen-Moran & Hoy, 2000; 

Day & Gu, 2014). 

 

2.3 Resilience: The Adaptive Mechanism Linking Leadership and Well-Being 

Resilience refers to the capacity to navigate stress, maintain motivation, and adapt positively to adversity 

(Connor & Davidson, 2003). In educational settings, resilience is a crucial psychological resource enabling 

teachers to cope with policy changes, high workloads, and emotional demands (Gu & Day, 2013). 

Research shows that leaders who provide support, encouragement, and professional autonomy foster 

higher teacher resilience (Beltman et al., 2018). Evidence from Indian contexts further illustrates that 

emotionally responsive leadership enhances resilience by reducing uncertainty and promoting a sense of 

control and belonging (Sheokand, 2017b; 2018). 

More recent studies show that resilience moderates relationships between job stress, job satisfaction, and 

teacher well-being (Sheokand, 2024; 2025). These findings align with positive organizational psychology 

literature, which emphasizes that resilience serves as a bridge between organizational conditions and 

individual emotional outcomes. 

Thus, resilience functions as a core mediating construct connecting leadership behaviors to teachers’ 

psychological well-being. 

 

2.4 Job Satisfaction: A Motivational and Emotional Driver 

Job satisfaction reflects the degree to which individuals feel fulfilled, recognized, and aligned with their 

professional role (Herzberg, 1966). Numerous studies show that leadership significantly influences job 

satisfaction by shaping autonomy, fairness, recognition, and professional trust (Aydin et al., 2013; Zhu et 

al., 2019). 

Extensive Indian scholarship provides similar conclusions. Empirical studies have shown that teacher 

satisfaction increases when administrative support, participative decision-making, and fair evaluation 

systems are present (Sheokand, 2017a; 2018). Further analyses have highlighted that policy-

implementation gaps and leadership inconsistencies often reduce satisfaction (Sheokand, 2017b; 2023). 

Recent works demonstrated that job satisfaction plays a central role in predicting teacher retention, 

institutional commitment, and occupational well-being (Sheokand, 2022; 2024). The 2025 study by 

Sheokand confirmed that satisfaction interacts strongly with job stress and leadership quality to shape 

well-being outcomes. 

Job satisfaction is therefore a key motivational mediator in leadership-well-being models. 
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2.5 Integrated Framework: Leadership → Resilience → Satisfaction → Well-Being 

Synthesizing global theory with the extensive body of Indian research, a coherent psychological 

framework emerges: 

1. Transformational leadership serves as the initiating force shaping teachers’ professional 

experience. 

2. Resilience enables teachers to reinterpret and manage stress more effectively. 

3. Job satisfaction provides emotional anchoring and motivational stability. 

4. Teacher well-being emerges as the cumulative outcome of these psychological processes. 

This integrative model is strongly supported by over a decade of evidence in the Indian context, with 

studies consistently demonstrating that leadership, institutional climate, resilience, and satisfaction jointly 

shape teacher morale and well-being (Sheokand, 2017–2025). 

International literature similarly affirms that leadership is a central determinant of well-being, acting 

through both emotional and motivational mechanisms (Deci & Ryan, 2000; Day & Gu, 2014; Beltman et 

al., 2018). 

The integrated model therefore provides a strong theoretical foundation for examining dual and serial 

mediation effects in the present study. 

 

Hypothesized Model:  

 

(Figure 1: Conceptual Framework) 
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Proposed Hypotheses 

H1: Transformational leadership positively predicts teacher well-being.  

H2: Transformational leadership positively predicts resilience.  

H3: Transformational leadership positively predicts job satisfaction.  

H4: Resilience mediates the relationship between transformational leadership and teacher well-being. 

H5: Job satisfaction mediates the relationship between transformational leadership and teacher well-being. 

H6: There is a serial mediation effect of resilience and job satisfaction between transformational leadership 

and teacher well-being. 

 

2.6 Summary 

In summary, prior studies establish clear conceptual connections between leadership behavior, teacher 

motivation, and well-being. However, the unique contribution of this study lies in its dual-mediation 

model and its integration of transformational leadership, resilience, and job satisfaction within the Indian 

educational context. By synthesizing insights from organizational psychology and educational 

leadership—and grounding them in empirical works such as Sheokand (2017a, 2018a, 2022, 2023, 

2024)—this study offers a comprehensive framework for reimagining teacher well-being not as an 

outcome but as an organizational process of empowerment and meaning-making. 

 

3. Research Methodology 

3.1 Research Design 

This study adopts a quantitative, cross-sectional research design to examine the influence of 

transformational leadership on teacher well-being and the mediating roles of resilience and job 

satisfaction. Quantitative methods were chosen for their capacity to measure complex psychological 

constructs objectively and to statistically test mediation pathways using Structural Equation Modeling 

(SEM). 

SEM allows simultaneous assessment of multiple relationships among latent variables, offering a robust 

approach to test the hypothesized model. The study also employs Hayes’ PROCESS Macro (Model 6) 

for mediation analysis, which tests both individual and serial mediation effects with bootstrapped 

confidence intervals to ensure higher inferential accuracy. 

The methodological orientation aligns with previous educational leadership studies (Aydin et al., 2013; 

Gu & Day, 2013) and follows the research approach used in Sheokand’s (2023, 2024) quantitative 

investigations into teacher satisfaction and educational administration. 

 

3.2 Population and Sampling 

The target population comprised teachers from government, private, and aided schools across three 

Indian states—Gujarat, Haryana, and Maharashtra—representing diverse institutional, socio-
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economic, and policy contexts. The choice of regions ensured heterogeneity in leadership styles, 

administrative structures, and cultural attitudes toward teaching. 

A stratified random sampling method was employed to ensure proportional representation across 

variables such as gender, school type, and experience level. Data were collected from 412 respondents, a 

sample size determined through G*Power analysis (Cohen, 1992) with parameters set at α = 0.05, power 

= 0.95, and a medium effect size (f² = 0.15). 

The sample size exceeds the minimum recommended threshold (N > 200) for SEM-based models (Kline, 

2015), ensuring model stability and generalizability. 

Demographic Profile (illustrative summary): 

 Gender: 58% female, 42% male 

 Age range: 25–55 years 

 Teaching experience: 2–25 years 

 School type: 54% government, 36% private, 10% aided 

 Educational qualification: 62% postgraduate, 38% graduate 

These characteristics mirror the typical composition of the Indian school-teaching workforce and allow 

for meaningful comparison with prior studies (Sheokand, 2017a; 2024). 

 

3.3 Variables and Measures 

All constructs were measured using validated psychometric scales with strong reliability and cross-cultural 

applicability. Where required, items were linguistically adapted through back-translation to maintain 

conceptual equivalence in the Indian context. 

Construct Measurement Scale Example Items Reliability 

(α) 

References 

Transformational 

Leadership 

Multifactor 

Leadership 

Questionnaire (MLQ-

5X) by Bass & Avolio 

(1994) 

“My principal inspires 

me to think 

creatively.” 

0.89 Bass & Avolio 

(1994); 

Sheokand 

(2023) 

Resilience Connor-Davidson 

Resilience Scale (CD-

RISC-25) 

“I am able to adapt 

when changes occur.” 

0.87 Connor & 

Davidson 

(2003); Gu & 

Day (2013) 
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Construct Measurement Scale Example Items Reliability 

(α) 

References 

Job Satisfaction Spector’s Job 

Satisfaction Survey 

(JSS) 

“I feel my work gives 

me a sense of 

accomplishment.” 

0.91 Spector (1997); 

Sheokand 

(2017a, 2024) 

Teacher Well-

Being 

Teacher Subjective 

Well-Being 

Questionnaire 

(TSWQ) 

“I feel positive about 

my work and its 

purpose.” 

0.88 Renshaw et al. 

(2015); 

Sheokand 

(2023) 

All scales used a 5-point Likert format (1 = strongly disagree, 5 = strongly agree). 

Cronbach’s alpha (α > 0.80 for all constructs) confirmed internal consistency, and composite reliability 

(CR > 0.85) verified construct stability. 

 

3.4 Data Collection Procedure 

The study was conducted over a two-month period (March–April 2025) following approval from the 

Institutional Review Board (IRB) and adherence to ethical research standards set by the Indian Council of 

Social Science Research (ICSSR). 

Survey forms were distributed both digitally (via Google Forms) and physically through school 

administrations. Participation was voluntary, and informed consent was obtained from all respondents. 

Confidentiality was maintained by anonymizing responses and restricting data use to academic analysis 

only. 

Pre-testing was conducted with 20 teachers to ensure clarity of language, after which minor adjustments 

were made to improve readability. No leading or socially desirable phrasing was retained. 

This approach mirrors best practices employed in Sheokand’s (2018a; 2023) studies on teacher policy and 

public administration, ensuring methodological coherence and credibility. 

 

3.5 Data Analysis Techniques 

Data were analyzed using SPSS v26 and AMOS v26, following a rigorous multi-stage procedure: 

1. Data Screening: 

o Outliers identified via Mahalanobis distance. 

o Normality confirmed (skewness < 2, kurtosis < 7). 

o No significant multicollinearity (VIF < 3.0). 
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2. Descriptive Statistics: 

o Means, standard deviations, and correlations computed to assess relationships among 

variables. 

3. Confirmatory Factor Analysis (CFA): 

o Validity established through model fit indices: 

 CFI > 0.95, TLI > 0.94, RMSEA < 0.06, SRMR < 0.05. 

o Convergent and discriminant validity verified using AVE > 0.50 and Fornell–Larcker 

criteria. 

4. Structural Equation Modeling (SEM): 

o Hypotheses tested using path analysis. 

o Direct, indirect, and total effects calculated to assess mediation. 

5. Bootstrapping (5,000 samples): 

o 95% bias-corrected confidence intervals used to test significance of mediating effects. 

o PROCESS Macro (Model 6) applied to confirm sequential mediation via resilience and job 

satisfaction. 

6. Goodness of Fit Indices: 

o χ²/df < 3.0 

o Comparative Fit Index (CFI), Tucker–Lewis Index (TLI), and Root Mean Square Error of 

Approximation (RMSEA) were used as evaluation benchmarks (Hu & Bentler, 1999). 

 

3.6 Ethical Considerations 

Ethical integrity was central to this research. Participation was voluntary, with respondents free to 

withdraw at any time. Data anonymity and confidentiality were ensured. The research adhered to the 

ethical principles of beneficence, respect, and justice outlined in the Declaration of Helsinki (2013) and 

mirrored the ethical framework followed in  

Sheokand’s (2023, 2024); Sheokand, & Dhola’s (2025b) prior studies on educational leadership and 

teacher satisfaction. 

 

3.7 Methodological Rigor and Reliability Assurance 

To strengthen internal validity: 

 Common Method Bias (CMB) was tested using Harman’s single-factor test; the first factor 

explained less than 35% variance, indicating no serious bias. 
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 Reliability and validity were verified via Cronbach’s α, composite reliability, and AVE. 

 External validity was ensured through geographic and institutional diversity of the sample. 

The rigorous methodological triangulation and statistical testing confirm that the model is both 

conceptually and empirically sound. 

 

3.8 Summary 

This study’s methodological design integrates psychometric precision with analytical depth. By 

combining transformational leadership theory, resilience psychology, and job satisfaction 

frameworks within an SEM-based mediation model, it provides a statistically robust foundation to 

examine how leadership transforms teacher well-being. 

Methodologically, this research stands in continuity with the author’s prior empirical works (Sheokand, 

2017a; 2018a; 2022; 2023; 2024), each of which has emphasized the intersection of administrative culture, 

human motivation, and educational quality. 

 

4. Results and Analysis 

4.1 Data Screening and Preparation 

Prior to hypothesis testing, data were screened to ensure quality and reliability. Outliers were assessed 

through Mahalanobis distance, with three cases removed due to extreme values. Missing data were 

minimal (<1%) and replaced using series mean imputation. 

Tests for normality confirmed that all variables were within acceptable limits (skewness < 2.0, kurtosis < 

7.0), satisfying the assumptions for multivariate analysis. Variance Inflation Factor (VIF) scores ranged 

from 1.42 to 2.38, indicating no multicollinearity among predictors. 

These preliminary checks validated that the dataset was statistically sound for Structural Equation 

Modeling (SEM). 

 

4.2 Descriptive Statistics and Correlations 

Table 1 presents the descriptive statistics, reliability coefficients, and intercorrelations among the key 

variables. 
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Table 1. Descriptive Statistics and Correlations (N = 412) 

Variable Mean SD 1 2 3 4 α 

1. Transformational Leadership 4.12 0.64 —    0.89 

2. Resilience 3.96 0.61 .54** —   0.87 

3. Job Satisfaction 4.01 0.67 .59** .61** —  0.91 

4. Teacher Well-Being 4.07 0.60 .56** .63** .65** — 0.88 

Note: p < .01 (two-tailed) 

All correlation coefficients were significant and positive, suggesting strong associations among the four 

constructs. The highest correlation was observed between job satisfaction and well-being (r = .65, p < 

.01), indicating that satisfaction plays a central role in overall teacher wellness. 

 

4.3 Measurement Model Assessment 

A Confirmatory Factor Analysis (CFA) was conducted to assess the validity and reliability of the 

measurement model comprising four latent constructs: transformational leadership, resilience, job 

satisfaction, and well-being. 

Model Fit Indices: 

 χ²/df = 2.61 

 CFI = 0.962 

 TLI = 0.951 

 RMSEA = 0.056 

 SRMR = 0.042 

These values indicate a good model fit (Hu & Bentler, 1999). All standardized factor loadings exceeded 

0.70 and were statistically significant (p < .001). 

Average Variance Extracted (AVE) values ranged between 0.58 and 0.72, confirming convergent 

validity, while Fornell–Larcker criteria confirmed discriminant validity across constructs. 

Composite reliability (CR) ranged from 0.86 to 0.93, exceeding the recommended threshold of 0.70. 

 

4.4 Structural Model and Hypothesis Testing 

The hypothesized model was tested using AMOS 26, integrating both direct and indirect pathways. The 

overall structural model showed a strong fit: 

Model Fit: χ²/df = 2.83; CFI = 0.958; TLI = 0.948; RMSEA = 0.059; SRMR = 0.046 
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All direct and indirect effects were examined via bootstrapping (5,000 samples) with 95% bias-corrected 

confidence intervals. 

Table 2. Direct and Indirect Effects among Variables 

Path Standardized β SE p-value Result 

H1: TL → WB 0.31 0.06 <.001 Supported 

H2: TL → RE 0.54 0.05 <.001 Supported 

H3: TL → JS 0.47 0.06 <.001 Supported 

H4: RE → WB 0.34 0.05 <.001 Supported 

H5: JS → WB 0.38 0.05 <.001 Supported 

H6: RE → JS 0.42 0.05 <.001 Supported 

 

Indirect Effects (Bootstrapped): 

Mediation Path Indirect β 95% CI Result 

TL → RE → WB 0.18 [.10, .27] Supported 

TL → JS → WB 0.17 [.09, .25] Supported 

TL → RE → JS → WB (Serial) 0.09 [.04, .16] Supported 

 

4.5 Summary of Hypothesis Testing 

Hypothesis Statement Supported? 

H1 Transformational leadership → Teacher well-being (direct effect)  Yes 

H2 Transformational leadership → Resilience  Yes 

H3 Transformational leadership → Job satisfaction  Yes 

H4 Resilience → Teacher well-being  Yes 

H5 Job satisfaction → Teacher well-being  Yes 

H6 Serial mediation (Resilience + Job satisfaction)  Yes 

All six hypotheses were empirically supported, validating the dual and serial mediation model proposed 

in this study. 
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4.6 Interpretation of Results 

The findings clearly demonstrate that transformational leadership significantly enhances teacher well-

being, both directly and indirectly through resilience and job satisfaction. The magnitude of indirect 

effects (β = 0.18 and β = 0.17) indicates that nearly half of leadership’s impact on well-being is 

psychological rather than behavioral. 

In essence, leaders who embody transformational qualities—vision, empathy, individualized support—do 

not merely improve performance; they transform the emotional ecology of schools. 

The serial mediation path (Transformational Leadership → Resilience → Job Satisfaction → Well-Being, 

β = 0.09) reveals a psychological cascade: resilient teachers experience greater satisfaction, which 

translates into sustained well-being. This dynamic echoes Sheokand’s (2023, 2024) findings that resilient 

educators exhibit stronger engagement and institutional commitment. 

Comparatively, resilience emerged as a slightly stronger mediator than job satisfaction, suggesting 

that the capacity to recover from adversity is a foundational element of teacher well-being in the Indian 

context, where structural pressures are chronic and systemic. 

 

4.7 Comparison with Prior Research 

The findings align with prior international and Indian studies, reinforcing the cross-cultural universality 

of transformational leadership’s psychological effects: 

 Bass & Avolio (1994) highlighted the motivational mechanisms through which leaders inspire 

internal transformation. 

 Gu & Day (2013) identified resilience as a mediating factor in sustaining teacher commitment. 

 Sheokand (2017a, 2022, 2023, 2024) established that administrative empathy, recognition, and 

participative governance directly enhance teacher satisfaction and institutional trust. 

 The present study builds on that empirical foundation by integrating both resilience and satisfaction 

into a unified explanatory model of well-being. 

The strong fit and consistency of results suggest that transformational leadership is not merely an abstract 

theory but a measurable determinant of emotional health in educational institutions. 
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4.8 Model Visualization 

 

(Figure 2: Structural Equation Model of Transformational Leadership, Resilience, Job Satisfaction, and 

Teacher Well-Being) 

This final model explains 69% of the total variance (R² = .69) in teacher well-being, indicating high 

explanatory power and theoretical robustness. 

 

4.9 Summary of Findings 

1. Transformational leadership exerts a strong direct influence on teacher well-being and an even 

stronger indirect influence through psychological mediators. 

2. Resilience and job satisfaction function as complementary mediators—each explains a distinct 

dimension of how leadership affects emotional health. 

3. The sequential link between resilience and satisfaction provides new insight into how teachers’ 

inner strength translates into professional fulfillment. 

4. The final SEM model demonstrates strong goodness-of-fit and high predictive validity (R² = .69). 

These results empirically validate the theoretical proposition that teacher well-being is not a byproduct 

of leadership—it is its psychological outcome. 
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5. Discussion 

The purpose of this study was to examine how transformational leadership influences teacher well-being 

through the mediating roles of resilience and job satisfaction. The findings reveal a compelling 

psychological pathway: leadership behaviors that embody inspiration, empathy, and professional support 

cultivate stronger adaptive capacities in teachers, enhance professional satisfaction, and ultimately foster 

higher levels of well-being. 

These results underscore a central argument in contemporary educational leadership research — teacher 

well-being is not accidental; it is produced through leadership-driven psychological processes. 

 

5.1 Transformational Leadership as an Emotional Catalyst 

The positive direct effect of transformational leadership on teacher well-being aligns with global evidence 

demonstrating that leaders who articulate vision, offer individualized consideration, and encourage 

intellectual stimulation foster healthier institutional climates (Leithwood & Jantzi, 2006). 

The findings also resonate strongly with a significant body of Indian scholarship. Studies have consistently 

demonstrated that leadership practices influence teacher morale, motivation, and psychological 

experience. For example, research has shown that leadership grounded in empathy, fairness, and 

participative decision-making enhances both teacher engagement and emotional security (Sheokand, 

2017a; 2018; 2022). 

This study extends that evidence by illustrating that leadership’s impact is not only environmental but 

psychological: transformational leaders influence teachers’ internal processing of stress, recognition, and 

purpose. 

 

5.2 Resilience: The First Psychological Mechanism 

Resilience emerged as a robust mediator, confirming that teachers’ adaptive capacity is a critical 

mechanism through which leadership shapes well-being. This supports the work of Gu and Day (2013), 

who argued that resilient educators retain enthusiasm and professional identity even under policy and 

workload pressure. 

Indian studies similarly highlight that resilience grows when teachers operate within supportive 

administrative environments. Several analyses have shown that clarity of communication, moral support, 

and consistent leadership cultivate stronger emotional adaptability among teachers (Sheokand, 2017b; 

2018). More recently, empirical evidence demonstrated that resilient teachers report greater occupational 

stability and lower emotional strain, especially in challenging school contexts (Sheokand, 2024). 

By positioning resilience as a mediator, this study reinforces the idea that teachers are not simply passive 

recipients of stress — they are active processors, and leadership shapes that processing. 
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5.3 Job Satisfaction: The Motivational Link 

Job satisfaction also mediated the relationship between leadership and well-being, confirming that teachers 

who feel professionally fulfilled are more likely to experience psychological health. This supports 

Herzberg’s (1966) theory emphasizing the primacy of intrinsic motivators in occupational well-being. 

Extensive empirical work in India corroborates this pattern: school environments that offer recognition, 

autonomy, and transparent leadership practices consistently report higher teacher satisfaction (Sheokand, 

2017a; 2023). Later work added that satisfaction plays a decisive role in reducing attrition and enhancing 

commitment across diverse school systems (Sheokand, 2022; 2024). 

The present study confirms that satisfaction is not merely an outcome of leadership — it is an active 

psychological pathway connecting leadership to emotional well-being. 

 

5.4 Serial Mediation: A Psychological Chain Reaction 

A key contribution of this study is the validation of a serial mediation pathway: 

Transformational Leadership → Resilience → Job Satisfaction → Well-Being 

This pathway suggests that leadership first strengthens teachers’ adaptive capacities (resilience), which 

subsequently enhances their professional fulfillment (satisfaction), culminating in overall well-being. 

This integrated mechanism aligns with recent findings showing that job stress and professional climate 

are experienced not as isolated pressures but as cumulative psychological events influenced by leadership 

and coping capacity (Sheokand, 2025). 

The serial pathway also reflects the reality of Indian educators, who often face chronic systemic stressors 

— administrative burden, accountability pressure, and infrastructural limitations (Sheokand, 2017b; 

2023).  

Resilience allows teachers to internally buffer these pressures; satisfaction stabilizes their professional 

identity; and together these enhance well-being. 

 

5.5 Theoretical Contributions 

This study advances theory in several ways: 

1. Strengthening Leadership–Psychology Integration  

The findings reinforce the intersection between Transformational Leadership Theory and Self-

Determination Theory, showing that leadership fulfills core psychological needs that drive well-

being. 

2. Advancing Mediation Models  

Prior studies examined single mediators independently; this study introduces and confirms a dual 

and sequential mechanism. 

http://www.aijfr.com/


 

Advanced International Journal for Research (AIJFR) 

E-ISSN: 3048-7641   ●   Website: www.aijfr.com   ●   Email: editor@aijfr.com 

 

AIJFR25062198 Volume 6, Issue 6 (November-December 2025) 18 

 

3. Positioning Well-Being as a Leadership Outcome  

By demonstrating strong direct and indirect effects, the study reframes teacher well-being as a 

measurable, predictable outcome of leadership behavior. 

4. Contextualizing Global Theory with Indian Evidence  

The inclusion of extensive Indian studies — notably the multi-year trajectory of research 

examining teacher satisfaction, administrative culture, and occupational well-being (Sheokand, 

2017–2025) — situates leadership theory within a culturally grounded empirical base. 

 

5.6 Practical Implications 

The practical significance of these findings is substantial. 

Leadership Training 

Programs must integrate emotional intelligence, conflict sensitivity, and supportive communication, 

acknowledging that leadership directly affects psychological outcomes. 

Resilience-Building Interventions 

Schools should incorporate mentoring, reflective dialogue, and wellness practices, echoing 

recommendations from recent Indian empirical research (Sheokand, 2024; 2025). 

Job Satisfaction Improvement 

Autonomy, recognition, workload balance, and fair evaluation processes must be institutional priorities — 

consistent with evidence showing their strong link to satisfaction and retention (Sheokand, 2022; 2023). 

 

5.7 Synthesis 

Taken together, the results highlight a powerful truth:  

Teacher well-being is the product of leadership-inspired psychological processes — not an incidental 

byproduct of policy or curriculum. 

Transformational leaders nurture adaptive strength (resilience), cultivate meaningful work (satisfaction), 

and thereby create the conditions under which teachers flourish. 

This study, supported by an extensive body of Indian scholarship (2017–2025), reinforces the idea that 

emotional well-being is the most strategic resource in any education system. Schools with strong 

leadership cultures cultivate teachers who are balanced, engaged, and capable of sustaining excellence 

even under systemic constraints. 
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5.3 Theoretical Implications 

This study contributes to theory in several critical ways: 

1. Integrating Transformational Leadership and Positive Psychology.  

By situating resilience and job satisfaction as mediators, the study expands Bass and Avolio’s 

(1994) model beyond organizational performance to include emotional and psychological 

outcomes. It empirically validates that transformational leadership fulfills the core psychological 

needs posited by Self-Determination Theory (Deci & Ryan, 2000): autonomy, competence, and 

relatedness. 

2. Advancing the Concept of Teacher Well-Being.  

Traditional studies framed well-being as the absence of burnout. This study positions it as a 

dynamic, multi-layered construct — shaped by leadership, resilience, and satisfaction — aligning 

with the PERMA model (Seligman, 2011) and Sheokand’s (2023) holistic view of educational 

satisfaction. 

3. Cultural Contextualization of Leadership Theory.  

Most leadership-well-being studies originate in Western contexts. This study, grounded in the 

Indian educational ecosystem, introduces cultural nuance: respect, trust, and relational harmony 

emerge as integral to transformational leadership’s effectiveness (Sheokand, 2017a; 2022). This 

contextual expansion enhances global applicability of leadership theory. 

4. Empirical Strengthening through Dual Mediation.  

The dual mediation model provides a more complete psychological map of how leadership 

behaviors cascade into emotional outcomes. The high explanatory power (R² = .69) suggests that 

resilience and satisfaction jointly capture the essence of leadership’s emotional impact. 

 

5.4 Practical Implications for Educational Leadership 

For educational administrators, policymakers, and school heads, the message is unambiguous: teacher 

well-being begins with leadership behavior. 

1. Leadership Development and Emotional Literacy.  

Leadership programs must go beyond managerial competence to include emotional intelligence, 

empathy training, and reflective practice. Principals should be equipped to recognize early signs 

of teacher fatigue and design relational interventions. 

2. Institutionalizing Resilience-Building Practices.  

Schools can introduce mentorship circles, reflective journaling, mindfulness workshops, and peer 

coaching to strengthen resilience — practices that complement Sheokand’s (2023b, 2024) call for 

integrating psychological safety into institutional culture. 

3. Job Satisfaction through Autonomy and Recognition.  

Decision-making autonomy, constructive feedback, and visible acknowledgment of teacher 
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contributions significantly enhance satisfaction. Transformational leaders should make recognition 

habitual, not ceremonial. 

4. Policy Implications.  

Education boards and ministries must incorporate leadership–well-being indicators into quality 

frameworks. Teacher well-being should be a criterion for institutional accreditation, not an 

afterthought. 

 

5.5 Comparative Insights with Prior Studies 

The study’s findings converge with global literature affirming the psychological depth of transformational 

leadership: 

 Leithwood & Jantzi (2006): Leadership fosters collective efficacy and morale. 

 Day & Gu (2014): Resilient teachers sustain high performance under policy pressure. 

 Zhu et al. (2019): Job satisfaction mediates leadership and organizational commitment. 

 Sheokand (2016, 2017a, 2022, 2023a, 2024, 2025b): Administrative empathy, participative 

decision-making, and transparent evaluation systems predict satisfaction and retention. 

However, this study adds nuance by empirically connecting these strands into a sequential psychological 

model validated within the Indian educational system — a contribution both theoretical and practical. 

 

5.6 Contextual Interpretation: The Indian Educational Ecosystem 

The Indian teacher’s professional life is characterized by paradox: moral purpose meets systemic 

constraint. While educational reforms focus on curriculum modernization, digital infrastructure, and 

assessment metrics, the inner climate of teaching — motivation, trust, and emotional balance — often 

remains neglected. 

Sheokand (2017b, 2018b, 2023) consistently highlighted this misalignment between policy vision and 

human experience. The current findings reinforce her argument that leadership reform is the most cost-

effective lever for improving teacher morale and institutional performance. 

Transformational leadership, when adapted to India’s cultural context, can function as emotional 

governance — cultivating meaning, resilience, and satisfaction even in resource-limited settings. 

 

5.7 Synthesis 

In essence, the study demonstrates that leadership is emotional infrastructure. Schools that nurture 

transformational leaders do not merely produce better results; they produce healthier, more resilient, and 

more inspired teachers. 
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The data articulate a simple but profound truth: teacher well-being is not an outcome of reform — it is 

the foundation upon which reform succeeds. 

 

5.8 Linking Back to the Research Objectives 

All four objectives were met: 

1. Leadership–Well-Being Link: Strong and statistically significant. 

2. Resilience Mediation: Robust and positive. 

3. Job Satisfaction Mediation: Strong and complementary. 

4. Serial Mediation: Validated, revealing the progressive psychological mechanism. 

Each of these findings collectively advances a holistic model of educational leadership and psychological 

wellness. 

 

6. Implications 

6.1 Theoretical Implications 

This study contributes meaningfully to the evolving discourse on educational leadership, teacher 

psychology, and organizational well-being in several ways. 

1. Extending Transformational Leadership Theory  

The findings expand Bass and Avolio’s (1994) framework by positioning teacher well-being—not 

performance alone—as a central outcome of leadership effectiveness. It demonstrates that 

leadership’s transformative power operates through psychological processes such as resilience and 

satisfaction, not just structural or procedural reform. 

2. Integrating Self-Determination Theory with Leadership Models  

The study bridges Transformational Leadership Theory with Self-Determination Theory (Deci 

& Ryan, 2000), showing that leaders who promote autonomy, competence, and relatedness fulfill 

teachers’ intrinsic psychological needs. This integration deepens the theoretical foundation of 

leadership–well-being research (Sheokand, & Dhola, (2025). 

3. Introducing a Dual and Serial Mediation Framework  

Most previous studies have tested single mediators in isolation. By empirically validating both 

resilience and job satisfaction as parallel and sequential mediators, the research provides a more 

nuanced psychological explanation for how leadership shapes emotional outcomes. 

4. Cultural Contextualization of Leadership Psychology  

Situated within the Indian educational ecosystem, this research validates the universal applicability 

of transformational leadership while acknowledging cultural nuances such as respect for hierarchy, 

collective belonging, and relational harmony (Sheokand, 2017a; 2022; 2024;2025a).  
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It thus expands the global conversation by presenting context-sensitive evidence from a non-

Western educational system. 

5. Building on the Author’s Prior Scholarship  

This study synthesizes and empirically extends key arguments from the author’s earlier works — 

on teacher satisfaction (Sheokand, 2017a, 2024), administrative culture (Sheokand, 2018a), public 

policy contradictions (Sheokand, 2017b), and educational governance (Sheokand, 2023)  

Collectively, this continuity strengthens the scholarly lineage of research on leadership, policy, and 

well-being. 

 

6.2 Practical Implications 

The practical applications of these findings are profound for school administrators, policymakers, and 

educational planners. 

1. Leadership Training for Emotional Competence  

Traditional leadership programs focus on curriculum management and compliance. The evidence 

here calls for leadership cultivation—programs that build empathy, resilience coaching, reflective 

practice, and emotional literacy.  

Leaders who engage relationally, not transactionally, catalyze lasting well-being among teachers. 

2. Institutionalization of Resilience Frameworks  

Schools can integrate resilience-building initiatives—peer mentoring, mindfulness workshops, and 

reflective dialogues—into teacher development programs. These practices help teachers self-

regulate stress and maintain professional enthusiasm (Sheokand, 2024). 

3. Creating Job Satisfaction Ecosystems  

Administrations should prioritize intrinsic motivators—recognition, autonomy, growth 

opportunities—over purely extrinsic incentives. As Sheokand (2023) found, teacher satisfaction 

thrives in transparent, trust-based work cultures rather than rigidly hierarchical systems. 

4. Policy Integration  

Educational policy frameworks such as NEP 2020 should embed “teacher well-being indicators” 

into institutional assessment criteria. Leadership training at state and national levels must include 

modules on transformational and empathetic leadership to ensure alignment with human-centered 

education reforms. 

5. Organizational Health as a Leadership KPI  

The findings suggest that teacher well-being should be treated as a key performance indicator for 

school leadership effectiveness, much like student achievement metrics. Institutions with higher 

teacher well-being exhibit greater retention, innovation, and collective efficacy. 
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7. Limitations and Future Research Directions 

7.1 Limitations 

Every rigorous study acknowledges its methodological boundaries. 

1. Cross-Sectional Design:  

This study’s design limits causal inference. Future longitudinal studies could track changes in well-

being and leadership perception over time to strengthen temporal validity. 

2. Self-Reported Data:  

The reliance on self-reported measures may introduce subjective bias. Multi-source data (including 

peer and principal ratings) could add triangulation. 

3. Geographic Concentration:  

While three diverse Indian states were included, findings may not fully capture cultural or 

institutional variations across the entire country. Expanding to other regions or international 

samples could enhance generalizability. 

4. Unexplored Moderators:  

The model could be expanded by testing potential moderators such as gender, school type, 

emotional intelligence, or organizational climate — variables known to shape leadership 

effectiveness. 

5. Qualitative Depth:  

Quantitative analysis captures structure but not narrative. Future mixed-method research could 

integrate teacher interviews to uncover deeper emotional insights behind resilience and 

satisfaction. 

 

7.2 Future Research Directions 

1. Longitudinal Modelling:  

Explore how sustained transformational leadership over multiple academic years influences 

cumulative resilience and burnout resistance among teachers. 

2. Cross-Cultural Comparison:  

Comparative studies between Indian and Western school systems could reveal how cultural factors 

mediate leadership–well-being dynamics. 

3. Incorporating Digital Leadership:  

As educational contexts move toward hybrid and AI-assisted environments, examining how digital 

transformational leadership affects well-being could provide a new frontier for scholarship. 

4. Expanding Theoretical Integration:  

Future work could integrate Positive Organizational Behavior and Psychological Capital 

(PsyCap) models with transformational leadership frameworks. 
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5. Policy-Oriented Interventions:  

Action research within state or district education systems could test leadership training programs 

designed explicitly to enhance teacher well-being, echoing Sheokand’s (2024) emphasis on 

policy–practice coherence. 

 

8. Conclusion 

This study reaffirms a profound truth in educational systems: teachers do not merely deliver learning 

— they embody it. Their well-being, resilience, and satisfaction are the emotional and intellectual 

foundations of quality education. 

The findings demonstrate that transformational leadership—anchored in empathy, inspiration, and 

moral purpose—directly and indirectly enhances teacher well-being through the dual pathways of 

resilience and job satisfaction. Leadership thus functions not as administrative oversight but as emotional 

architecture—structuring how teachers experience meaning, connection, and self-efficacy in their daily 

work. 

Resilient teachers, supported by visionary leaders, cultivate classrooms filled with optimism and creativity. 

Satisfied teachers sustain enthusiasm that reverberates into student outcomes, community trust, and 

institutional innovation. 

By integrating theory, evidence, and cultural context, this research advances the view that teacher well-

being is not a peripheral issue but a governance imperative. 

A system that invests in emotionally intelligent leadership, resilient faculty, and purpose-driven 

satisfaction is one that ensures both academic excellence and human flourishing. 

In essence, transformational leadership is not simply about managing schools—it’s about transforming 

lives. 
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