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Abstract

Jiddu Krishnamurti (1895-1986) was one of the most outspoken opponents of the traditional education
system in the 20th Century; he advocated an entirely new approach to education based on free thinking,
the integration of knowledge, and freedom from conditioning. This study will examine the philosophical
underpinnings of Krishnamurti’s educational views and how these relate to the current state of
education. By using a systematic theoretical analysis combining the synthesis of theoretical and
empirical evidence, including comparative philosophical inquiry and thematic analysis, this study
identified three key areas: the personal influences which led to Krishnamurti’s opposition to formal
authoritarian systems of education, key themes within Krishnamurti’s theory (choiceless awareness/self-
inquiry), and the implications of Krishnamurti’s theory for both pedagogy and the curriculum.
Krishnamurti’s theory has widespread theoretical appeal, and there are many descriptive studies about
Krishnamurti schools, but very little empirical work exists. Therefore, further investigation into the
implementation and practice of Krishnamurti’s pedagogical ideas is needed. Ultimately, Krishnamurti's
philosophy can provide a useful and transformative model for challenging excessive standardisation of
education, addressing declining student well-being, and decreasing student disengagement if educational
systems were to be transformed to accommodate it.

Keywords: Jiddu Krishnamurti, educational philosophy, psychological freedom, holistic education,
alternative schooling

1. Introduction

In a scene of unprecedented challenges in the global education space, standardised testing mechanises
the process of learning, and a crisis of student mental health emerges within increasingly competitive
academic environments. Educational philosophy based upon Jiddu Krishnamurti's (1895-1986) work is
considered a radical and innovative approach, and many educators and researchers worldwide are
exploring and operationalising Krishnamurti's ideas (Rodrigues, 2020). Krishnamurti remains a leading
educational thinker of the 20th century, whose critiques of mechanised learning and psychological
conditioning continue to resonate in 21st-century debates on decolonisation and learner-centred
education (Mukherjee & Agrawal, 2021; Srinivasan & Benade, 2024).
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Krishnamurti's influence on education, while significant, is particularly impressive, given that he was
not formally educated as a teacher but rather as a philosopher who had developed a profound
understanding of human consciousness after years of self-discovery, giving him a unique voice and
credibility in both educational theory and practice. His rejection of being considered a World Teacher in
1929 was a public declaration that he would dedicate the remainder of his life to authenticity and mental
freedom (Lutyens, 1975). His biography, therefore, profoundly affected his educational philosophy,
which emphasised the importance of directly experiencing the world rather than receiving information,
and his belief that students need to undergo a mental transformation to learn truly.

While there has been growing academic interest in Krishnamurti's contributions to non-traditional
schools and classrooms and their relationship to holistic education and non-violent communication, very
little of the existing literature discusses important aspects of Krishnamurti's entire body of work. While
most biographies describe various aspects of Krishnamurti's biography, they rarely discuss how
Krishnamurti's biography relates to an educational approach or philosophy (Thapan, 2018).
Additionally, research to date exploring the implementation of Krishnamurti's educational philosophy in
classrooms is limited; even less research describes the translation of philosophical concepts into
classroom practices (Becker, 2018). A recent study by Shekhar (2024) found that approximately 23% of
the surveyed Indian pre-service teachers reported having heard of Krishnamurti's educational
philosophy, while nearly all respondents stated they were interested in holistic education. This disparity
between interest in holistic education and lack of awareness of Krishnamurti's educational philosophy
supports the inclusion of his philosophical principles in teacher education and policy documents.

The purpose of this study is to address deficiencies in previous research on Krishnamurti's educational
philosophy; therefore, this study will conduct a systematic theoretical analysis of Krishnamurti's
educational philosophy. Specifically, this study will analyse the theoretical foundations of
Krishnamurti's philosophy and explore their applicability to today's educational system. This study
contributes to the developing body of knowledge on alternative educational philosophies and will
provide valuable information for educators seeking to transform their teaching through them.

Research Aims

o To elucidate the philosophical basis of Krishnamurti's educational philosophy
« To assess its contemporary relevance and challenges in practical application
o To situate Krishnamurti's ideas within broader educational movements

2. Literature Review
2.1 Biographical Influences on Krishnamurti's Educational Philosophy

The philosophy of education of Krishnamurti cannot be evaluated properly until one can understand the
experiences of early life that produced the framework for his worldview. Throughout his youth, he was
guided by two major figures of the Theosophical Society: Annie Besant and Charles Leadbeater. Their
guidance eventually positioned him to be designated as the next "World Teacher." This set up a tension
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between the expectations of an established institution and the obligations of being the designated future
world teacher (Lutyens, 1983).

The biographical study of Jayakar (1986) illustrates both how Krishnamurti's cultural background
affected his thinking and also how he did not draw upon the long-standing, accepted forms of
conventional religions in establishing his philosophy of education. The theme of tension between
cultural inheritance and personal experience has been a persistent theme throughout the educational
philosophy of Krishnamurti. While advocating for an educational process that is not based upon the past,
it is also a part of the way he believed students should have knowledge of their own cultural heritage.

A critical event in Krishnamurti's development as a thinker occurred in 1929, when he formally
dissolved the Order of the Star, the organisation that had developed around his expected role as World
Teacher. It was during this time that he strongly opposed the organisational structure that provided the
authority for the spiritual aspects of the order. This opposition would later be reflected in Krishnamurti's
advocacy for educational systems that were free from hierarchical structures and were not dependent
upon authority (Blau, 2015). Based upon his philosophical premise that "Truth is a pathless land,"”
Krishnamurti's philosophy of education advocated for the position that there are no systemic or
prescribed methods for true learning.

2.2 Central Concepts of Krishnamurti's Educational Philosophy

The Krishnamurti educational philosophy is formed of several interdependent ideas that create a
distinction in comparison to other educational approaches. Krishnamurti's critique of psychological
conditioning in "Freedom from the Known" (1969) challenged the belief that the primary function of
education is to pass a body of knowledge from one generation to the next.

In contrast to both informal and formal learning processes, the main elements of Krishnamurti's
criticisms of learning processes involve a conception of learning that is characterised by direct
experience and perception, followed by understanding.

One of the central ideas of Krishnamurti's educational philosophy that diverges from conventional
educational thought is "choiceless awareness.” Choiceless awareness contrasts with the traditional
conceptions of choice and decision making. He believed that the only way true learning could occur was
if the mind was free from conditioning and the compulsion to make choices between different
alternatives, thereby allowing the individual to immediately and directly relate to the reality of the world
around them (Krishnamurti, 1974).

The connection between Krishnamurti and physicist David Bohm in "The Future of Humanity" (1986)
adds another dimension to his contention that the issues of education are, in essence, issues of
awareness. The exposition of the dialogue between Krishnamurti and Bohm shows how Krishnamurti
asserts that the division of knowledge into separate subjects and disciplines is a reflection of the limited
and divided human consciousness, which must be transcended through general education.
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Thapan (2018) has identified three central themes in Krishnamurti's writings in the field of education:
knowledge without comparison; education as self-knowing; and education as inculcating psychological
freedom. Knowing how the concept of education is now pervaded by competitive activities, standards,
accountability, and teacher-centeredness, it is refreshing to think of an educational philosophy such as
Krishnamurti's, thus at least providing a ground for consideration of current institutional realities.

Recent research has sought to contextualise Krishnamurti's philosophy within broader philosophical and
political contexts such as postcolonial de-schooling and democratic education. Srinivasan and Benade
(2024) have argued that while Krishnamurti does not define learning as social, critical, or politically
engaged, his emphasis on the role of psychological freedom in providing the foundation for education is
analogous to Biesta's concept of subjectification, whereby students are intentionally acting and therefore
authoring their own lives as opposed to merely following established systems. This represents an
increasing interest in Krishnamurti's continuing relevance for educators in both Eastern and Western
contexts.
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[Figure 1: Key Concepts in Krishnamurti's Educational Philosophy]
2.3 Educational Implementation and Possibilities

Krishnamurti’s educational philosophy has been implemented in a number of schools around the world,
primarily through schools connected to Krishnamurti Foundations; however, although many of these
schools emphasise philosophically grounded pedagogy in their classrooms, the degree to which this
emphasis occurs can vary greatly between institutions and interpretations.

Thapan’s (2006) ethnographic research of Rishi Valley School in India established an empirically rich
framework in order to explore both the opportunities and the challenges in attempting to implement
Krishnamurti’s ideas regarding education. Thapan’s findings demonstrated several contradictions as it
relates to teaching toward Krishnamurti’s ideals of education within the realities of schooling. A few
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specific examples of her research included: the fact that teachers were challenged in balancing their need
to provide structure for students while maintaining an authoritative role that was consistent with
Krishnamurti’s ideals, the evidence of students developing greater capacities for self-reflection, and the
concern of parents regarding students’ academic success relative to post-secondary education entrance
requirements. Additionally, Thapan’s research demonstrated that, although Rishi Valley School had
incorporated a "reflection time" into each student's daily schedule, it was not consistently practised
because of time constraints and the comfort level of teachers with using open-ended inquiry to facilitate
reflection.

Krishnamurti Schools embody a holistic model of education where students are recognised as having
mental, emotional and physical developmental needs. While traditional schools focus on the grade
students achieve upon completion of high school, Krishnamurti Schools support students' development
of awareness and skills needed to interact with themselves and others while continuing to offer students
traditional subjects of study (Becker, 2018). For instance, students attending Rishi Valley School spend
two hours every day working on interdisciplinary projects selected by the students themselves, which
incorporate elements of art, science, and social studies - referred to as "project time." In like manner,
students attending Brockwood Park School in the United Kingdom participate in 30 minutes of whole-
school morning meetings that allow all students to engage in inquiry related to philosophical questions.
Additionally, Oak Grove School in California provides a weekly garden-based program that integrates
students' physical labour, environmental consciousness, and mindfulness practice.

Krishnamurti's educational philosophy has scepticism towards comparative forms of evaluation;
therefore, Krishnamurti Schools have developed alternative assessment methods. Forbes (2003)
identified assessment methods from Krishnamurti Schools that reflect a desire to recognise the
development of each child and to provide meaningful feedback to students. His review of ten
Krishnamurti Schools around the globe indicated that eight schools had replaced traditional grading
systems with portfolio assessments. Students create portfolios that include three self-selected pieces of
work per term along with a written reflective account of the learning experience, the challenges they
faced, and the growth they experienced. Teachers complete two-page narrative reports that describe the
unique developmental patterns of the children in their care; however, they intentionally avoid making
comparisons among children. Forbes noted that there was considerable variation in how satisfied parents
were with these alternative assessment methods. He noted that 65% of the parents surveyed expressed
satisfaction with the alternative methods, while 35% of the parents surveyed expressed dissatisfaction
due to the perceived lack of preparation of their children for college.

Gautama and Ramakumar (2023) also documented outreach programs conducted by teachers from
Krishnamurti Schools to government schools in Tamil Nadu. They noted that while students attending
government schools participated more in the discussions led by the visiting teachers than did students
from Krishnamurti Schools, the topic of sustainability was difficult for them to discuss. Government
school teachers reportedly were uncomfortable facilitating topics that had no one "right™ answer, and the
pressure created by the exam-focused education system limited the extent to which they could
implement such methodologies.
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3. Methodology

The focus of this research is the systematic theoretical analysis that brings together and synthesises
previous theoretical and empirical research in order to identify the significance of Krishnamurti’s
educational ideas in relation to contemporary education. Theoretical analysis is based on secondary
sources, as there is no primary data collection from an original empirical study. The design of the
methodology was intended to answer the research question with multiple analytical approaches..

3.1 Data Collection

Both primary and secondary data were used in this study. The primary data sources are works published
by Krishnamurti, which include Education and the Significance of Life (1953), along with his later
lectures and writings. In addition to the primary data sources, a number of secondary data sources were
also used that included biographical and contextual information about Krishnamurti, scholarly dialogue
on the subject of Krishnamurti, empirical studies of Krishnamurti schools and ethnographic research. An
extensive literature review was completed using multiple databases, including but not limited to JSTOR,

Project MUSE, and Google Scholar, using search terms including "Krishnamurti education”, "alternative
education philosophy™ and "holistic approaches to learning".

3.2 Thematic Analysis

An analysis was completed by systematically examining Krishnamurti's educational thought to identify
the themes and concepts he identified. The primary texts were analysed using NVivo software to code,
identify, and illustrate patterns and relationships in and between the concepts. The analysis employed
three major emergent themes: first, the influences of Krishnamurti's biography on his educational
philosophy; second, the foundational philosophical principles; and third, the pragmatic educational
implications.

Theme 1: Biographical Roots of Educational Thought

The life experiences of Krishnamurti conveyed a clear set of principles for educational theory. Three
related sub-themes emerged:

e Rejection of Authority and Hierarchy: The moment when Krishnamurti disbanded the Order
of the Star represented both personal liberation and a first premise of his later criticism of
externally imposed educational systems (Lutyens, 1983). His statement that "truth is a pathless
land" reflects his understanding of learner agency.

e Cultural Syncretism: He had been raised in both Eastern and Western philosophical/spiritual
traditions, he created a universal framework for understanding human awareness that would
allow for cross-cultural learning (Jayakar, 1986).

e Psychological Awakening: His own transformative psychological experiences enshrined his
belief that education should enable inner liberation, not just cognitive prowess (Krishnamurti,
1953; Becker, 2018).
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Theme 2: Core Philosophical Concepts

As opposed to the achievement of external goals and the focus on inner change of the student five
fundamental tenets can be identified in Jiddu Krishnamurti’s views on education:

Freedom from Conditioning: According to Krishnamurti, education occurs at the moment we
begin to identify conditioning and dismantle it (Krishnamurti, 1969). Conditioning restricts our
ability to perceive and takes many forms, including cultural, religious and nationalistic.
Choiceless Awareness: Choiceless awareness is a central aspect of Krishnamurti’s
epistemological theory and represents a quiet yet firm observation of events without judgement
or preference (Krishnamurti, 1974) . In classrooms choiceless awareness is expressed through
teachers providing a space for students to observe their own thought processes without
immediately looking for answers or solutions. In dialogue sessions with students, observed by
Thapan (2006), teachers will ask a question such as “why are we angry?” and remain silent for a
considerable amount of time so that the student has the opportunity to sit with the question before
answering.

Holistic Intelligence Krishnamurti approached education in a way that brought about all of
being, in that emotion, maturity and intelligence were not separated from one another (Thapan,
2018). It was about not the acquisition of skills but the totality of expression

Self-Inquiry as Learning: Self-discovery and self-exploration give meaning or true value to
education rather than acquisition of ideas, memorisation of them, or transfer of knowledge for
some utilitarian objective (Krishnamurti, 1981).

Teacher as Facilitator: Teachers should not be authoritarian persons but should be co-
discoverers of knowledge and allow students to discover, ponder and perceive independently
(Rodrigues, 2020).

Theme 3: Contemporary Relevance of Educational Philosophy

The final theme illustrates Krishnamurti's relevance to present-day educational challenges:

Mental Health and Well-being: Krishnamurti's emphasis on psychological understanding and
his critique of comparison speak to today's issues of anxiety, depression, and burnout that
students experience in competitive school environments (Srinivasan & Benade, 2024).
Assessment Reform: Krishnamurti's rejection of comparison legitimises alternative assessment
options such as narrative evaluations, portfolios, and self-assessments (Forbes, 2003).

Teacher Development: The necessity of change originating from within means that for the
teaching profession, reflective teaching is required, as it will require a restructuring of teacher
education to focus on developing self-awareness in students and to promote their genuine
engagement with the curriculum as well as with themselves (Palmer, 2017).

Global and Intercultural Education: Krishnamurti's ability to transcend cultural boundaries is
integral to his philosophy; therefore, this philosophical perspective is adaptable to numerous
educational settings and may be aligned with today’s agenda of global citizenship, as well as
with the contemporary movement of postcolonial de-schooling (Mukherjee & Agrawal, 2021).

AlIJFR26013529 Volume 7, Issue 1 (January-February 2026) 7


http://www.aijfr.com/

Advanced International Journal for Research (AIJFR)
E-ISSN: 3048-7641 e Website: www.aijffr.com e Email: editor@aijfr.com

N w IS

Number of Identified Subthemes

-

Biographical Influences Core Philosophical Principles Contemporary Educational Implications
Thematic Categories

[Figure 2: Thematic Analysis of Krishnamurti's Educational Philosophy]
3.3 Comparative Analysis

The educational philosophy of Krishnamurti is compared with other alternative educational
philosophies, including those of Maria Montessori, John Dewey, and the endeavours of Contemporary
holistic education. The comparative analysis made it possible to observe the salient characteristics of
Krishnamurti's educational philosophy amid the larger framework of educational reform activities.

Krishnamurti and Dewey: A Comparative Analysis

Krishnamurti and Dewey are in agreement regarding the importance of learning from experience and
about the rejection of teacher authority, but behind their differing trends of thought lie fundamental
philosophical differences. Dewey's pragmatic philosophy is based upon a structure of philosophical
thought found in the furtherance of democracy and democracy's socially constructive forces. For Dewey,
the school is a miniature democracy in which the child learns through working out problems that relate
to the social order (Dewey, 1916), while Krishnamurti's educational philosophy rests on a transfer of
individual psychological change rather than social change. Just as Dewey feels that children's interests
must be the starting point in formulating the curriculum, he believes that the interests of children must be
led to socially constructive ends. Krishnamurti, on the other hand, asks whether education can be
directed toward any kind of end, whether it be social or another kind of end, for he insists that any end to
which education may be used is conditioning.

The philosophical differences between Dewey and Krishnamurti are apparent in how classrooms
operate. A classroom using Dewey's theory may take part in a community garden project to help
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students understand science while learning civic responsibility and collaboration. On the other hand, a
classroom using Krishnamurti's theory could use a garden, but the focus would be on observing directly,
being aware of our relationship with nature, and asking why we categorise and control natural systems.
The garden at Oak Grove School does not primarily focus on producing food but instead develops
present moment awareness and questions the human desire to dominate the environment.

Krishnamurti and Montessori: Similarities and Distinctions

Both Krishnamurti and Montessori have many similarities with regard to respecting the child's ability to
learn and opposing teacher-based instruction. As well, both emphasise observing over intervening, and
preparing learning spaces that support development through a non-interventionist form of education.
However, Montessori has a much more systemic way of presenting her educational philosophy and
materials and developmental stages; she also has a very sequential manner of introducing each of her
educational materials and developmental stages. Krishnamurti views any form of systematic process to
be limiting and does not subscribe to any such process.

The prepared learning space created by Montessori is made up of specially designed didactic materials
intended to teach specific concepts (such as size discrimination using the Pink Tower, or mathematics
using the Golden Beads), and teachers are trained to deliver the material in a set way to allow children to
independently work and are encouraged to observe how children use the materials. In contrast to this
structure at a Krishnamurti school, students would experience materials and resources in a similar way,
but there is no pre-determined method or order to engage with the materials. Rather than focus on the
student mastering a specific concept, the primary emphasis at a Krishnamurti School is on the student
pursuing their own investigation.

Finally, while Montessori education focuses on encouraging independent learning and self-directed
activity within an environment that is "ordered,” Krishnamurti is sceptical of whether such an
environment provides true freedom to the learner. For Krishnamurti, any education that implies teaching
"for independence” suggests a goal that may influence the learner.
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4. Findings and Analysis
4.1 The Biographical Foundations of Educational Philosophy

Krishnamurti’s educational philosophy was developed from his personal experience of spiritual freedom
from mental conditioning. He identified three major biographical experiences that are foundational to his
philosophy of education.

Rejection of Authority: In rejecting "The Order of the Star" in 1929, Krishnamurti rejected all external
authority as relevant to either the pursuit of truth or the process of learning. This rejection has left an
indelible mark upon Krishnamurti’s philosophical approach to learning and its central premise that the
only way students learn is by their own investigation.

Cross-Cultural Synthesis: Drawing on both Eastern and Western philosophical thought, Krishnamurti
developed an educational philosophy that draws on the collective wisdom of both traditions; however,
his philosophy is unencumbered by tradition and is therefore not dependent on either tradition or any
single culture. Drawing on both Eastern and Western philosophical thought, Krishnamurti developed an
educational philosophy that draws on the collective wisdom of both traditions; however, his philosophy
is unencumbered by tradition and is therefore not dependent on either tradition or any single culture.

Psychological Transformation: Krishnamurti believes that the primary purpose of education is to help
students become both knowledgeable and psychologically aware, thereby creating the conditions for
emotional freedom.

4.2 Core Philosophical Premises

The analysis delineated five intersecting principles that constitute Krishnamurti's educational
philosophy:

Freedom from Conditioning: Education, when viewed as an opportunity for students to recognise,
study and challenge the conditioned mind/psychology that they experience throughout their lives, is
significantly different from what has traditionally occurred within education. As teachers, we can create
learning opportunities that allow students to examine and critique the values and ideas they have
acquired through their upbringing, and in doing so, we provide our students with an environment that
encourages them to question whether or not the social/cultural conditioning they are receiving at school
will hinder their creative thinking and their full development. For instance, at Rishi Valley School,
students meet weekly to discuss and reflect upon their responses to questions such as “What does
‘tradition’ mean?” and “Why should I obey authority?”” with no expectation that students need to arrive
at definitive answers, but rather to allow students to explore their conditioned response to those
questions..

Learning Without Comparison:To develop intelligence and creativity naturally, you must avoid
comparison. Therefore, the way we assess students, the level of competition in education, and how we
grade our students are all impacted by the ideas of Krishnamurti regarding comparisons. Krishnamurti

AlIJFR26013529 Volume 7, Issue 1 (January-February 2026) 11


http://www.aijfr.com/

Advanced International Journal for Research (AIJFR)

E-ISSN: 3048-7641 e Website: www.aijffr.com e Email: editor@aijfr.com

views comparisons as an obstacle to assessing the developmentally unique aspects of each child, while
still holding educators accountable for the educational process. This is demonstrated at schools run by
Krishnamurti around the world through the use of narrative reports from teachers describing each child's
individual educational journey. For example, instead of writing "Student ranked 5th in math," a teacher
may write: "This term, the student showed much more confidence in approaching complex problems,
showing great advancement in their ability to think spatially. The student now recognises when they
become frustrated with a problem and can begin to identify ways to work through difficult concepts.”

Holistic Intelligence: True education is an all-encompassing form of holistic intelligence that involves
the intellectual, emotional and spiritual aspects of the human being. The idea of true education opposes
the fragmented way in which we typically teach using separate subjects or specialities. At Krishnamurti
schools, integrated learning is one example of how the fragmentation of knowledge can be avoided. For
instance, at Oak Grove School, a student could learn about a river system from many angles at once —
by testing its chemical and physical properties (science) as well as by studying the many ways various
cultures have interacted with it (social studies) and create art to represent the river (art) and reflect upon
what their personal relationship is with the river and nature (self-inquiry).

Self-understanding as Learning: The most meaningful learning concerns oneself—one's psychological
processes, motivations, and mental conditioning. Krishnamurti's educational philosophy positions self-
inquiry as central to education rather than knowledge accumulation. This principle is operationalised
through practices like journaling, dialogue sessions, and reflective portfolios. Students at Brockwood
Park, for example, maintain "inquiry journals" where they explore their own reactions, emotions, and
thought patterns rather than simply recording information learned.

Teacher as Facilitator: Teachers are no longer tasked with passing on information; rather, they should
be creating an environment where students can learn for themselves. This represents a dramatic change
from traditional education (specifically teacher education). The practice of supporting such changes in
education occurs within Krishnamurti schools as part of the school-based professional development for
teachers. For example, all teachers attend annually a five-day intensive workshop focused on their own
self-inquiry related to their psychological conditioning and their developing sense of identity as a
teacher. Additionally, teachers at these schools do peer-to-peer observational visits — teachers do not go
into another classroom to give feedback, but instead have a conversation with one another regarding the
observation and what it may tell us about teaching and learning.

4.3 Contemporary Relevance of the Analysis

The analysis revealed ways in which Krishnamurti's educational philosophy supports contemporary
pedagogy in responding to current educational challenges:

Mental Health and Well-being: The focus that Krishnamurti places on a person being able to
understand their own mind and live without comparisons may offer answers to many of the mental
health problems students are facing while in school. That the well-being of each individual forms the
base of the philosophy of education can have many implications for how we think about education. As

AlIJFR26013529 Volume 7, Issue 1 (January-February 2026) 12


http://www.aijfr.com/

Advanced International Journal for Research (AIJFR)

E-ISSN: 3048-7641 e Website: www.aijffr.com e Email: editor@aijfr.com

there is now a growing awareness of anxiety, depression, and burnout in students as a result of
competition and many other pressures of succeeding academically, which were first critiqued by
Krishnamurti decades ago, his focus on comparisons and psychological freedom offers a potential
foundation for education reform that is centered around wellness for the students.

It is worth noting, however, that although there are many references to holistic education within the
curriculum documentation for India, only 23% of Shekhar’s (2024) sample of student teachers reported
familiarity with Krishnamurti’s philosophy. Moreover, while a greater percentage of student teachers
from schools located near schools that follow Krishnamurti’s philosophy (45%), this finding supports
the idea that location and exposure are significant factors in the development of knowledge. This
disparity also highlights the need for the explicit inclusion of Krishnamurti’s philosophical principles in
both teacher education programs and national education policy.

Standardised Assessment: Comparative judgments are criticised by Krishnamurti as an assessment
approach in comparison to his own method of assessing children through their learning process. By
evaluating children individually, while still being accountable to their educational requirements, he is
providing a platform for assessment methods that can be used with individuality and developmental
differences, but still remain responsible to the child's educational needs.

This contrast between Krishnamurti's philosophies and today's assessment standards continues to exist;
however, it offers a basis for imagining assessment methods outside of standardised assessments.

Teacher Development: The emphasis on teachers' inner lives and their ontological frame of reference
by Krishnamurti gives a philosophical framework for teacher education programs focused on addressing
educator burnout and improving job satisfaction for educators. Palmer (2017) built upon this body of
work stating that a teacher develops his/her teaching based on the interiority of his/her own self; and a
teacher develops an enduring, transformative pedagogy through continuous self-inquiry.

Global Citizenship: Krishnamurti's philosophical emphasis on the teacher's inner world or ontological
structure provides a philosophical framework for developing programs of study in teacher education to
support educators experiencing burnout and/or low levels of job satisfaction. Palmer (2017) has built
upon this work by stating that teachers' pedagogical decisions stem from the educator's inner world and
that sustainable and meaningful pedagogy requires ongoing self-reflection.
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5. Discussion
5.1 Unique Contributions to Educational Theory

Krishnamurti’s educational philosophy has distinctive elements that distinguish it from other educational
theories; unlike many progressive educational movements, which generally view social reform as
necessary for meaningful educational reform, Krishnamurti views the transformation of one's own
psyche as the essential prerequisite to meaningful change. If social reform does occur, it will be due to
the development of awareness and knowledge about the self as an educational outcome. Therefore,
viewing awareness and self-knowledge as fundamental educational outcomes is a significant
contribution.

The integration of Eastern philosophical ideas with Western educational environments offers a unique
contribution by illustrating the limitations within Western educational strategies to address
contemporary issues. The combination of Eastern and Western educational philosophies facilitates the
transcending of the traditional cultural specificity commonly associated with Eastern educational
philosophies, thereby providing a link to Eastern philosophical insights in multiple cultures.

5.2 Practical Implementation Limitations

While many would find Krishnamurti’s educational theory to be very appealing, it has several practical
application limitations. From the above three major limitations were identified:

Institutional Constraints: Standardised curriculum, competitive evaluation systems for students and
hierarchical structures of authority in educational institutions directly oppose Krishnamurti’s educational
philosophy. The tension was illustrated by Gautama and Ramakumar (2023), who studied outreach
efforts to government schools in Tamil Nadu. Government teachers could not sustain open-ended
inquiry activities provided by Krishnamurti School teachers to students who enthusiastically participated
in the activities. The competition for the students to pass standardised examinations and the requirement
that measurable results be achieved, both conflicted with the inquiry-based non-comparative pedagogy.

Teacher Preparation: Teachers who accept Krishnamurti’s educational philosophy need to have
undergone some form of psychological transformation and be willing to take on a facilitation role for
students’ self-inquiry. Very few teacher training programs are designed to support the acceptance of
these premises. Shekhar (2024) identified that even teacher education students enrolled in holistic
education programs have limited exposure to Krishnamurti’s philosophy. Thapan (2006), who conducted
ethnography at Rishi Valley, also showed that even in a Krishnamurti school specifically designed to
promote his philosophy, the teachers were challenged to fulfil the non-authoritarian role of a facilitator.
A teacher stated, “I understand intellectually that I am supposed not to give answers; however, when a
student asks me a direct question, my conditioning is to give them an answer. It takes a lot of effort to
keep myself vigilant and to flip the question back to encourage them to use their own inquiry.”

Societal Expectations: There is considerable societal and parental pressure to ensure that children and
young adults are well-prepared for economic and social participation and success. As such, societal
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expectations may completely counteract authentic self-inquiry as proposed by Krishnamurti. Forbes
(2003) found that 35 per cent of parents of students at Krishnamurti Schools had doubts regarding
college preparation, citing narrative assessments and non-competitive learning as inadequate to prepare
their children for traditional university admission processes. The ongoing challenge will continue to be
between the philosophic ideals and the practical demands of living.

5.3 Relevance to Contemporary Educational Challenges

Krishnamurti's educational philosophy offers insights for examining several contemporary educational
challenges:

Technology and Learning: The relationship between technology and education can utilize
Krishnamurti’s belief in experiential knowledge and his idea of immediate perception when creating
learning environments with the appropriate use of technology. The use of technology has the potential to
create an environment that promotes true learning but it should only be utilized when it has been done so
in a thoughtful manner. In addition, Krishnamurti’s philosophical views raise questions concerning
whether or not the use of computer screens can provide students with the opportunity to engage in direct
perceptions and understand their own psychological development which are requirements that
Krishnamurti felt were required in order to learn in a truly meaningful way.

Crisis of Standardised Testing: Krishnamurti's critique of comparative evaluation can offer alternative
ways to assess students. In fact, Krishnamurti's philosophy argues that accountability and understanding
developmental progress can co-exist. However, it is challenging to realise this vision of education within
policy environments that require quantifiable results.

Disengagement of Students: Krishnamurti's philosophy of education provides a conceptual framework
for addressing student disengagement from formal education. Krishnamurti has argued that students who
view education as external, unrelated to their life experiences, will disengage from it due to a lack of
intrinsic motivation and control over their learning. Thus, Krishnamurti's focus on self-inquiry and
meaningful learning offers concepts to help address this issue.

6. Limitations and Future Research

The present study has several significant limitations. The present study is based on a theoretical analysis
of existing written material and empirical studies; no new empirical data were collected. There are very
few empirical studies of the extent to which Krishnamurti’s educational philosophy is actually put into
operation in contemporary school systems. Therefore, the next step in the research process will be to
collect ethnographic studies of Krishnamurti schools, as well as longitudinal studies of the educational
experiences and outcomes of students who are educated according to his philosophy.

Additionally, since this study was limited to an examination of Krishnamurti’s theoretical contributions
to education, there was little investigation into how teachers' and educators' interpretations of his
philosophy are used to influence contemporary educational practices. Future studies should investigate
how educators and practitioners construct culturally relevant meanings of Krishnamurti's philosophy.
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Finally, the study identified the need for a systematic evaluation of how Krishnamurti’s educational
principles could be integrated with contemporary educational technology and assessments. Because
educational systems continue to utilise digital tools and performance analytics to measure student
success, qualitative research is needed to evaluate how Krishnamurti's concepts of direct experience and
the development of the educator/student relationship, which support the development of psychological
freedom, can be applied in technologically mediated learning environments.

Additional areas for future research include:

o Comparative international studies examining how Krishnamurti's philosophy is interpreted
and implemented across different cultural contexts (India, Europe, North America)

e Longitudinal tracking of students educated in Krishnamurti schools to assess long-term
outcomes related to well-being, career satisfaction, and lifelong learning

e Action research projects within mainstream schools attempting to integrate specific
Krishnamurti principles

e Teacher narratives and phenomenological studies exploring educators' experiences of
attempting to embody Krishnamurti's philosophy in their practice

7. Implications for Educational Practice

Several major conclusions may be drawn regarding practical education based upon the results of the
research conducted here:

Curriculum Design

Krishnamurti's perspective on the whole nature of intelligence requires curricula to include opportunities
for students to experience all three aspects of learning (intellectual, emotional, spiritual) within a single
structure for learning. In order to develop the holistic intelligence required for an integrated learning
environment, it is necessary to shift significantly from traditional compartmentalisation of subject areas
to interdisciplinary learning approaches that foster engagement by the whole person.

Concrete Example: In the Rishi Valley School "Project Time," there is two hours daily available for
students to pursue an interdisciplinary project of interest with no boundaries. A possible example of how
this could be used by a group of students who asked themselves, "Why do conflicts arise?" is that they
may study historical instances of conflict, possibly develop social sciences type-experiments to
determine ways people cooperate, and then create either written and/or visual forms of representation
(such as films) of conflict and its resolution; and finally, think about their own experiences and emotions
when participating in conflicts. When working with students on projects like those described above, the
teacher's responsibility is to assist the students in identifying resources as needed while they explore and
discover new ideas based on their interests and inquiries.
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Assessment Practices

Learning without comparison also indicates that assessments should document students' development or
improvement in their learning (as opposed to comparing a student to another), therefore using
documentation of students' growth in their learning as a way of assessing what a student knows and is
able to do over time, e.g., student portfolios, self-assessment, and/or a narrative evaluation.

Concrete Example: Krishnamurti schools typically employ portfolio-based assessment with the
following structure:

e Portfolio Contents: Three self-selected works per term representing significant learning
experiences

o Reflective Commentary: Students write accompanying reflections addressing questions like
"What challenged me in this work?" "What did | discover about myself?" and "How has my
understanding changed?"

o Narrative Reports: Teachers compose two-page qualitative assessments, avoiding comparative
language, focusing instead on patterns in individual development: "This term, the student has
moved from viewing mathematical problems as obstacles to approaching them with curiosity and
patience."”

e Student-Led Conferences: Biannually, students present their portfolios to parents/guardians,
articulating their learning journey and areas for continued growth

Teacher Development

Recent scholarly work has provided Krishnamurti's philosophy with an intellectual home within broader
philosophical and political contexts, such as postcolonial de-schooling and democratic education.
Srinivasan & Benade (2024) state Krishnamurti's emphasis on the freedom of the psyche complements
Biesta’s concept of "subjectification" in education, allowing students to be creators of their own lives as
opposed to merely compliant participants in a system, thus indicating a resurgence of academic interest
in how relevant Krishnamurti is to both Eastern and Western educational traditions.

Professional development programs for teachers based on Krishnamurti's principles will need to attend
to the teacher's internal world and provide opportunities for the teacher to inquire into their own
psychology. Thus, professional development programs will need to move away from teaching solely
pedagogical techniques toward developing the teacher's contemplative practices and self-knowledge.

Concrete Example: Krishnamurti schools implement several teacher development practices:

e Annual Retreats: Five-day intensive self-inquiry workshops where faculty explore personal
conditioning, teaching identity, and the question "Who am | as a teacher?"

o Peer Dialogue: Non-evaluative classroom observations where teachers visit colleagues not to
assess but to engage in reflective dialogue about what teaching and learning mean

e Study Groups: Monthly teacher-facilitated seminars on Krishnamurti texts and educational
philosophy, exploring how theoretical principles might inform practice
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School Environment

A Krishnamurti school is not just a building but a total environment created by both teachers and
students. The school needs to be designed so that it is conducive to learning. It should be simple, natural,
and peaceful.

Concrete Example: Krishnamurti schools design environments intentionally:

« Silent Spaces: Designate a space in the school that provides a quiet and calm area for students to
meditate or simply sit and reflect.

o Circular Arrangements: Arrange classrooms in a circular fashion. This type of arrangement
promotes discussion and collaboration among students and eliminates the hierarchical structure
of traditional classrooms.

o Nature Integration: Incorporate nature into the classroom and school through windows that
provide a view of the outside world, trees, and plants.

o Aesthetic Consideration: School environments emphasise beauty and simplicity—uncluttered
spaces, natural materials, art displays, and gardens that invite contemplation rather than
stimulation

Global and Cross-Cultural Applications

Although this research focuses mainly on India, Krishnamurti's ideas have been applied to a wide variety
of culturally different settings. Examining how they have been implemented in other countries helps us
understand how adaptable Krishnamurti's ideas are, as well as what limitations may exist.

In North America:

The Oak Grove School in Ojai, California is an example of how Krishnamurti's philosophy can be
applied within the U.S. environment. The school's weekly gardening program is a combination of
physical labor and ecological consciousness, as well as mindfulness practices. Each week, the students
will spend two hours working with soil, plants, and natural cycles. After spending time physically
working on the land, they will use this experience as a starting point to think about their relationship to
the earth; their consumption habits; and their thought process during physically challenging activities.

In Europe:

Each week on Mondays, Brockwood Park School holds 30-minute morning assemblies where the entire
school gathers together and engages in philosophical discussions on topics such as “What is learning?”
and “Why do people seek safety? The assemblies represent a model of non-hierarchical student dialogue
with adults of all ages.
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Cultural differences:

When applying Krishnamurti's philosophy to different cultures, there are some interesting cultural
differences that emerge. In very individualistic Western cultures, Krishnamurti's emphasis on personal
investigation of oneself can be easily understood; however, it is often misunderstood as being self-
centered, internal, and separate from relationships. In much more collective Eastern cultures, the
questioning of authority and tradition can cause conflict with the value of respecting elders and
established knowledge.

8. Conclusions

Krishnamurti's Educational Theory and Practice continue to offer contemporary relevance in today's
educational debates concerning the need for standards in the classroom, the overall wellness of students,
and the core nature of education, which is the growth of the human being and consciousness.

Theoretical Analysis supports that Jiddu Krishnamurti's educational theory offers a complete theoretical
model to view education as a process of the learner's transformation and not merely as a tool for
disseminating information.

While theoretical models exist, empirical studies conducted by Thapan (2006), Shekhar (2024), and
Gautama & Ramakumar (2023) indicate that several barriers may exist to actualizing an educational
philosophy that is grounded in Krishnamurti's principles. The empirical studies illustrate the distance
between idealized theoretical models and the actualizations of these ideals as practiced in classrooms
and schools. Ramakumar (2023) and Thapan (2006) report that though students positively responded to
the inquiry-based Based Learning methods, these methods could not continue in the long run in
traditional schooling because of the constraints of traditional systems of schooling. The implications of
these findings are important for educational practice and educational policy. At a time of great social
change in our society and questions of the relevance of a traditional school to society, the mental health
of students, and the burnout of teachers, Krishnamurti's educational philosophy offers a new possibility
of educational reform. The philosophical critiques of comparative competition and evaluative measures
offer philosophical justifications for alternative evaluation systems. Also, Krishnamurti's emphasis on
the self-investigation of teachers offers a basis for teacher professional development, which may result
in increased wellness and authenticity for teachers. Possible areas of future research would be empirical
studies of educational sites attempting to implement Krishnamurtian educational measures and
longitudinal studies of students experiencing education based upon his theoretical philosophies. Such
studies would provide evidence of the feasibility of implementing Krishnamurtian educational
philosophy and provide data of a specific nature and description for educators interested in
implementing these philosophies. The importance of international comparative studies of how differing
cultural contexts influence the implementation of the philosophy, action research projects carried on in
traditional schools integrating aspects of Krishnamurti's educational philosophy into their own actions
and methods, and phenomenological studies describing the life experiences of teachers who have
attempted to integrate Krishnamurti's educational philosophy into their classroom practices, are all valid
areas of study.
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In summary, Jiddu Krishnamurti's educational philosophy represents both a radical criticism of
traditional education and a unique conceptualization of what education can become if freed from the
extreme conditioning, competition, and conformity that exist in numerous forms of traditional schooling.
Though there are various obstacles to becoming involved in realizing Krishnamurti's educational
philosophy including institutional barriers, teacher preparation barriers in teacher education, barriers of
social expectations, and the barrier to separating philosophic idealistic goals from actualities of practice,
Krishnamurti's educational philosophy offers new insights, outlooks, and pathways to the developing of
educational practices which encourage the development of humanity and conscious perception of a life
of meaning in a rapidly changing world.. Empirical studies by previous researchers demonstrate that
while the realization of Krishnamurti's educational philosophy is very challenging, it is possible to
realize this philosophy. Today, schools worldwide are operating using Krishnamurti's educational
philosophy and are applying his concepts to various cultures and environments, and creating
"laboratories of life" to find out what education based on psychological freedom looks like in reality.
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